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Chapter 1

Childhocd and Youth Studies in the
United Kingdom and West Germany:
An Introduction

Lynne Chisholm, Phillip Brown, Peter Biichner and
Heinz-Hermann Kriiger

The chapters in this volume were written for a bilateral United Kingdom
(UK)-West German (FRG) conference held at the University of Marburg
Institute of Education in November 1988. Our aim was to examine
‘chidhood’ and ‘youth’ as socially constructed stages of the life course in
the context of contemporary social and cultural change. We wanted to
assess and compare how theory and research in these fields had developed
in recent decades, and to look at particular aspects of life conditions,
experiences and transitions as these apply to children and young people.
We also wanted to consider the direction of social and cultural change as
understood and interpreted by researchers from each country. A conse-
quence of engaging in comparative analysis is that it forced us all to ques-
tion what we took to be sociological ‘commonsensc’. The study of youth
and childhood in the UK and FRG stem from different sociocultural and
academic traditions, and it is always easier (and perhaps more satisfying!)
to point out the weeds, rather than the flowers, in a neighbour’s garden.
It was soon evident that productive cross-cultural communication and
research needed to be grounded in an appreciation of the different nation-
al contexts and perspectives. Our hope, therefore, is that this volume
represents part of a growing European dialogue, and not simply a collec-
tion of isolated empirical papers concerning childhood and youth in the
FRG and the UK.

The need for pan-European studies of childhood and youth has
increased in importance and not only as a result of the creation of a single
market in Western Europe (1992) and the rapid thawing of East-West
relations, but due to the increasing globalization of economic markets and
communications. The expansion of international trade and consumer
markets, along with the rapid advancement in mass communications and
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tourism, has contributed to an internationalization of childhood and
youth in the advanced economies. They now have wider access to other
cultures and different lifestyles. Although the UK has been a de facto
multicultural society for some time, it is only particular groups in specific
cities and regions who might be described as living in an internally
cosmopolitan culture, so that satellite media and an increasingly accessible
Europe may not simply be ‘more of the same’ for British children and
young people. West Germans are yet to recognize themselves as living in
a multicultural society, despite the established presence of guestworker
minority communities from a range of Southern European countries,
most notably from (rural) Turkey. Ethnic minorities live on the margins
of West German society, with few links into the indigenous culture. West
German children rarely have much contact with minority group children
unless they live in specific areas (for example, Kreuzberg in West Berlin)
or attend an urban Hauptschule (secondary school). On the whole, West
German children are far more likely to know about Yugoslavia, Greece
and Turkey as a result of family holidays rather than as a result of having
friends amongst children whose families came from those countries to
live and work in the FRG. There has, however, been some mild discus-
sion about the rising insertion of ‘American’ ways of life and the English
language into young people’s lives and experiences. It is certainly true
that ‘slang’ used by German youth is anglicized to a much greater cxtent
than ten years ago. Blue jeans and Marlboro cigarettes exer. a strong
appeal, although they are being subjected to increasing competition from
a more European champagne, silk and Lacoste style.

What this highlights is both the similarities and differences which
cxist within and between nation-states. The FRG is a more economically
powerful and affluent society than the UK. Although all European coun-
tries have been hit by cconomic recession during the late 1970s and the
carly part of the 1980s, rates of adult and youth unemployment have
always been higher in the UK (despite numerous attempts by the British
government to massage the unemployment figures). In 1987 the official
unemployment rate was 10.6 per cent in the UK and 6.4 per cent in the
FRG. In the UK those under 25 years of age made up for a little over a
third of this total, compared to a little over a fifth of under 25-year-olds
to the FRG. In both countries there has been a further decline in the
official rates of unemployment, in September 1989 the unemployment
rate was 6.3 per cent in the UK and 5.6 per cent in the FRG.

Mcasured in terms of Gross Domestic Product (GDP) the FRG is the
more productive and wealthier country. Annually, with 1967 hours, West
German working hours are the shortest of all the industrial nations, and
cmployees usually have six weeks’ paid holiday (cf. Dic Zeit, 1989). In
the USA, annual paid holidays average two wecks and the working year
measures 1912 hours (of the industrial nations, only the Japanese, at 2149
hours per year, work longer than this). The UK appears in the middle of

g
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the scale, with 1778 annual working hours and three to four weeks’ paid
holiday. However, in terms of productivity per hour werked, the UK
performs very poorly in comparison with most other industrial nations.
Average earnings per hour (in non-agricultural activitics) were 17.68 DM
in the FRG in 1987 compared to £4.27 in the UK. What is similar
between the UK and FRG is income distribution. In 1984 the lowest 20
per cent of the population received 7 per cent and 7.9 per cent respective-
ly, the top 20 per cent of earners received approximately 40 per cent of
total income in both countries.

Despite the obvious problems involved in interpreting these data
between countries, in purely economic terms the FRG is doing relatively
well. This helps to explain some of the preoccupations of contemporary
West German social theorists, who are writing about a society with a
stronger economy and generally higher standard of living. It is no coinci-
dence that in the FRG the debate about West German children and youth
has focused on the declining importance of class cultural experiences and
the ‘curricularization’ of youngsters’ lives. In other words there has been
an extension of formal participation in a wide range of sports, leisure
and ‘improving’ activities outside school (this tendency is also noticeable
in France, where there has been an explosion in summer schools and
camps). West German youth experience; an almost universal post-school
vocational education/training system, morc ‘leisurely’ university studies,
and an extended process of ‘settling down’ in adulthood often when they
are in their mid-to-late twenties.

Economic factors are not, of course, the only rcasons for socio-
cultural differences between different Western European societies. Cul-
tural traditions and values diverge, too, and in the case of the FRG
continuity was overturned and broken in a particularly dramatic way by
the Third Reich. The ‘empty space’ left by its destruction and the cir-
cumstances of its defeat was, and is, culturally problematic. One viable
response was to emphasize the virtues of enterprise and materialism
rather than a new political and moral consensus. In turn, it was the recoil
from a materialist culture which fuelled the post-1968 ‘alternative’ social
and political movements that continue to be a strong feature of contem-
porary West German socicty. Again, the tension in West German social
life between ‘materialism’ and ‘culturalism’ helps to explain the interest in
lifestyles analysis, the idea of youth as a ‘cultural fraction’, and the role of
cultural capital as expressed in the changing exigencies of children’s and
young people’s lives.

At the close of the 1980s we stand on a narrow ridge. Behind us lies
post-war Europe, ahcad of us the unfamiliar terrain of post-1992, in
which closer EEC political union will reshuffle the social and cultural
cards. What implications change in Eastern Europe will have in this
context are. as yet, unpredictable. One consequence is already apparent,
however: the influx of (largely young and qualified) East Germans and
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other ‘ethnic Germans’ from various parts of Eastern Europe is helping to
solve a number of social and economic problems confronting the FRG.
Western European countries are undergoing a demographic shift towards
an ageing popnlation. This shift is sharpest in the FRG, where the birth
rate is poised to drop below replacement rate. The newcomers provide
an immediate source of consumer-oriented, skilled and semi-professional
workers who require relatively little state or employer investment in
comparison with the cost of retraining or upgrading the skills of the
approximately two million unemployed West Germans.

The implications of the changing age structure of Western Europe
and the consequences of what has been labelled the ‘demographic time-
bomb’ has concentrated the minds of employers and policy makers in
both the UK and FRG. However, a recent survey (NEDO, 1989) among
UK employers found that a third of the construction firms canvassed
thought that numbers of young people would rise in the coming years;
but equally, only 20 per cent of all 2000 employers in the study were
aware that, although there will be fewer school-leavers in the 1990s, the
labour force overall is projected to expand. Similarly, there has as yet been
little recognition within government or higher education that if the UK is
to double its output of graduates by the year 2015 (as proposed by the
former Secretary of State for Education and Science in early 1989), then
there will have to be a significant increase in educational resources from
the public sector. Moreover, an IMS (1989) report on how to achieve this
aim concluded, firstly, that the proportion of young people staying on
after 16 and attaining ‘A’ levels must be raised by a third (from approx-
imately 14 per cent to 21 per cent). Secondly, the persistent social class
and gender inequalities in educational opportunity and outcome must be
eradicated, and alternative routes of certification and progression through
to higher education must be developed. What such changes would mean
for children’s and young people’s lives inside and outside the classroom
or lecture theatre has not yet received serious consideration.

In West Germany, most people know that there are ‘too few’ (in-
digenous) children being born and that this poses a serious problem in the
future, because there will be few economically active citizens contributing
to the costs of pensions and health insurance. The state has begun to
introduce social policy measures designed to encourage women to have
more children, including parental leave carrying a ‘salary’ of (currently)
£200+ per month for ten months (longer in some provincial states) and
longer-term guaranteed rights to return to one’s former employment.
The reasons for the decline in the birth rate run much deeper than such
measures can address, however it is common to hear West Germans
lament the fact that children are at the bottom of societal concerns and
priorities. There is also considerable professional and public concern
about the level of stress to which many children and young people are
subjected given a highly competitive schooling system in which formal-

4
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ized, continuous assessment begins at an early age. Children and their
parents have come to see ‘grades’ as the most important thing about
schooling. School success has become increasingly important not only as
a determinant of future occupational status, but as a measure of social
worth.

Given the similarities and differences which exist between European
countries, the above examples offer some support for the view that the
lives of children and young people are in some ways more homogenized
and in others more polarized, both within their own societies and in
comparison with others. The search for theoretical frameworks which
can hold this kind of tension rather than produce mono-causal accounts
whi:h oppose each other is the major task of this volume. Individual
contributions may position themselves differently within the terms of
debate, but ultimately all are concerned to explore the structured and
dynamic relations between institution and identity, collectivity and in-
dividualism, structure and agency, constraints and possibilities. There
is little question that we must all begin seriously to venture beyond our
national back gardens if we are to keep pace with vnderstanding the
course of social change. The coming generations of European children, at
least in the EC, will no longer grow up, go to school, and become adults
and workers under the same, nationally bounded conditions their parents
knew. Wider social and economic changes may both draw lifestyles closer
together across Europe and produce new patterns of regional and cultural
differentiation. These are all very large themes for research to address,
but the small beginnings of this volume are an attempt to place them
firmly on the agenda.

Approaches to Childhood and Youth in the UK
and the FRG

Over the last decade British and West German perspectives on childhood
and youth have shown clear differences in emphasis. This is especially
cvident in the case of youth studies. The social science of childhood still
remains in 1ts own infancy. Writing on childhood has largely been con-
fined to developmental psychology or as a subsidiary element of the
sociology of the family, although a number of social historians have done
much to releasc the study of childhood from this intellectual orthodoxy,
and to open the way to more fruitful lines of enquiry (Gillis, 1980; Aries,
1962).

In this volume the chapters which address themselves specifical!; to
childhood all draw attention to the underdevelopment of childhood
studies. Diana Leonard provides a comprehensive review of the rescarch
litcrature, and gocs on to suggest how we might approach the study of
childhood in the future. She proposes that new insights into childhood
experience can be gained by making more use of cultural anthropological
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and sociohistorical perspectives, drawing on Delphy’s analysis of sys-
tematic social inequalities in family households. From this standpoint, the
analysis of childhood cannot be separated from the question of gender
oppression. John Hood-Williams adopts a similar line of argument in
which childhood is understood in terms of the structured power relations
which intersect patriarchy and generation. He interprets rescarch findings
about British children’s lives in that light. Peter Biichner, however, places
his assessment of contemporary childhood in the FRG into the context of
processes of ‘individualization’ and biographical destructuring which are,
it is argued, beginning to affect everyone’s lives. He considers the posi-
tive and negative aspects of children’s changing schooling, leisure and
family lives, without making an ultimate judgment in either direction.
His analysis implies that the social construction of childhood is in the
process of qualitative change, and that this affects all children in the
advanced societies. Jirgen Zinneker’s analysis attempts to integrate the
study of childhood and youth. His argument suggests not only that
contemporary social change affects these two life stages in both similar
and different ways, but also that the social constructions of childhood and
youth are interdependent. The boundaries between childhood and youth
are by no means self-evident or permanently fixed. What we understand
to be the status, demands and activities associated with each can shift both
in absolute terms and in relation to one another.

In the UK, the interest in youth (sub)cultures which emerged during
the seventies gave way over the ecighties to a focus on the problems
associated with youth unemployment, education and training. Contem-
porary British ‘youth studies’ is characterized by the search for more
sophisticated understandings of the reproduction of complex, differen-
tiated forms of social inequalities. The concept of youth transitions oc-
cupies a central position in the attempt to find more satisfactory ways of
understanding the relationship between social structure and action across
time and space. Interestingly, the question of how fundamental changes
beyond national boundaries (for example, the single European market)
will affect the young in general has not been widely addressed.

Youth studies 1n the FRG has a rather longer history than in the UK
and enjoys a higher profile as an established interdisciplinary research
specialism. Writers can draw on a bank of data which now includes the
possibility of historical cross-sectional comparison, thus enabling amoresys-
tematic tracing of youth and social change than is readily accessible from
existing British material. In the late 1970s West German youth research
came to be identified with the youth sub-cultural studics popularized
by writers associated with the Centie for Contemporary Cultural Studics
at the University of Birmingham. But the German researchers did not
embrace the neo-Marxist brand of cultural studies characteristic of the
Centre’s work, and which guided the direction taken by British youth
studies in the eighties (see chapter 3 by Chisholm). Critical theory in the

6
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German context has led youth researchers to focus on critical moderniza-
tion theory (Beck, 1983; Olk, 1985) and, increasingly, the recent work of
Bourdic 1 (1986). In the FRG and the UK there has been a split between
‘cultural’ and ‘school-to-work’ studies, but an interest in the concepts of
social biography and the life~-course are beginning to draw together these
two kinds of research in both countries, which suggests that this may be a
promising channel for cross-cultural research.

The contributions from Peter Biichner, Heinz-Hermann Kriiger and
Jiirgen Zinneker demonstrate the ways in which Beck and Bourdieu have
been applied to the analysis of structural and cultural change in childhood
and youth. Underlying Biichner’s argument is the idea that childhood is
becoming increasingly taken up with the acquisition of cultural capital.
Children’s lives are busier, chasing credentials in ever-expanding arcas of
their expericnce. Time and space come to be used, and controlled, dif-
fecrently, which in turn affects the children’s relationships with parents,
other adults, and peers. Heinz-Hermann Kriiger compares the framing
and sequencing of life-course events during the youth phase as this was
typically experienced and normatively expected in the 1950s compared
with the 1980s. He sces the differences between the two periods as
providing empirical support for the proposition that the youth phase no
longer consists of a standard sequencing of life events which mark tran-
sition stages to adulthood. Young people can no longer count on a secure
labour market slot, they do not necessarily want to establish a ‘conven-
tional’ family and the ages at which various transitions are accomplished
vary widely. Jiirgen Zinneker uses both the concepts of ‘cultural capital’
and ‘individualization’ to propose a scries of changes in childhood and
youth which are already identifiable and which will become more pro-
nounced in the future. Essentially, he argues that the transmission and
acquisition of cultural capital is now the main currency for reaching and
reproducing favourable social positions. Leisure activities and life-style
join education and training as the mediators of competitive and indi-
vidualized acquisition of cultural ‘credentials’ both formal and informal.
All may compete, but at the cost of making individuals more dependent
and responsible for their own decisions, choices and biography.

The implications of constructing one’s own biography are also
addressed in Helga Kriiger’s chapter, but she places her argument very
firmly within a framework which emphasizes the structure of constraints
and possibilitics confronting different groups of German youth. She
describes the highly regulated youth fabour market in the FRG, and why
some rescarchers in her view have incorrectly interpreted youth unem-
ployment and underemployment as an example of how economic change
is fuclling the individualization processes because everyone is now vulner-
able to market changes. Kriiger’s analysis suggests that education, train-
ing and employment in West Germany is locked just as tightly into the
social reproduction of gender and class inequalities as is the case in

7
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Britain. This is an important point. The broad sweep of critical modern-
ization theory tends to neglect structural differentiations within general-
ized social groups, and the fact that cultural capital is acquired within
unequal sccial conditions and power relations. Steffani Engler’s chapter is
interesting in this context. She reminds us, firstly, that university stu-
dents also belong to the category ‘youth’, which prompts the reflection
that research in this area has been rather neglected in the UK since the
mid-seventies. But secondly, she too is particularly concerned to explore
the reproduction of social inequalities through transition mechanisms.
Her analysis begins to chart anticipatory socialization into subject-specific
student cultures using Bourdieuw’s concept of social space, which com-
bines both the economic and cultural aspects of capital resources.
Steffani Engler and Helga Kriiger take up postions which are closer
to those favoured by Phil Brown, Lynne Chisholm, and Gill Jones/Claire
Wallace. All emphasize the complex structuring and dynamics of internal
differentiation in societies marked by systematic inequalitics. Lynne
Chisholm sets the scene by-reviewing the development of youth studies
in the UK over the past twenty years or so, before moving on to consider
both the theoretical weaknesses of dominant analytic frameworks and the
direction of current social changes as these relate to young people’s lives
and prospects. She concludes that the evidence for the UK more readily
supports a thesis of increasing social polarization than of an individual-
ized distribution of social risks, but that in any event we shall only gain
insight into the (structured) processes of social reproduction and change
by mapping social biographical trajectories across transitions. Phil Brown
takes his study of ‘ordinary kids’ to underline the internal differentiations
within working-class young people’s orientations to and uses of educa-
tion as an entry route into the labour market and adult status. He shows
how these orientations are very much actively constituted, relating to
different understandings of social position and life chances which contain
both collective and individualistic elements. Young people assess their
prospects based on their social background in cultural context, their
Judgments of (local) labour market structure and opportunities, and their
educational ‘performance’. They decide what their goals might and will
be under these circumstances, and act accordingly. Both Phil Brown’s
contribution and the chapter from Gill Jones and Claire Wallace peint up
some of the differences between the structuring of youth transitions from
education, through training, into the youth (and then the adult) labour
market in the UK and the FRG. Gill Jones and Claire Wallace combine
their separate studies of young people in the transition to employment
and adult family life to demonstrate that transition processes operate as
multi-stage sorting mechanisms for ensuring that most destinations
are class and gender ‘appropriate’. Gill Jones’ survey of young pcople’s
labour market trajectories is able to map a generational stratification sys-
tem which filters newcomers over time from a more generalized youth
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labour market into a much more stratified adult labour market — but the
filtering operates indirectly rather than directly. Claire Wallace’s five-year
study on the Isle of Sheppey was able to show how local, specific
structures of opportunity and constraint steered young people into the
reproduction of class and gender relations at work and in the family;
whether they liked it or not, there really were few alternatives. Gill Jones
and Claire Wallace conclude that neither critical modernization theory nor
theories of social and cultural reproduction are particularly well-suited, as
they stand, to account for the processes they were able to chart from
longitudinal datasets. Once more, researchers are emphasizing the need to
integrate time and space into the social analysis of life-course stages.

The continued lack of integration of race/ethnicity issues into child-
hood and youth studies in both countries remains a serious theoretical and
empirical problem. Both societies are characterized by institutionalized
and everyday racism and discriminatory practices against minorities; both
economies sought (im)migrants to solve labour shortages in the years of
post-war affluence threugh to the early seventies. Both governments
responded with restrictive measures after the onset of economic recession
and the accompanying indigenous opposition to large-scale (im)migra-
tion. Rationales for these measures were found in apreals for the pre-
servation of ‘national culture’ and ‘ways of life’, apparently about to be
‘swamped’ by (non-white) foreigners and unfamiliar (i.e., undesirabie)
customs. But the scale, timing, nature and politico-legal context of
(im)migration differs considerably between the two countries. This is
reflected in the perspectives researchers bring to the issues involved, as
well as in the extent to which race/ethnicity are even considered in their
accounts.

Georg Auernheimer’s  review of the position of young Turkish
people living in West Germany shows just how different the context
is. Neither guestworkers nor their German-born children are accorded
citizenship rights, unless they apply for naturalization (which not many
do, for quite complex reasons). There is currently an active political and
public debate over the idea of extending local/provincial election voting
rights to foreign residents who have lived and worked in the FRG for a
given length of time, as happens in Sweden and The Netherlands, for
example. This debate has emerged largely in response to the broader
discussions about what voting rights EC citizens will have post-1992
across the member states rather than as a response to the longstanding
claims of guestworkers, significant numbers of whom have now lived
and paid taxes in the FRG for some twenty years. The debate has been
sharpened by the migration to the West of large numbers of East Ger-
mans and ‘ethnic’ Germans who, constitutionally, have full citizenship
rights from the moment they arrive. Legal status is just one example of
the highly ambiguous and conflictual position of second generation Tur-
kish youth who have grown up in the FRG but who are socially and
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politically marginalized. That marginality is reflected in the absence of
Turkish children and youth from the literature on childhood and youth in
West Germany.

The overwhelming majority of Commonwealth immigrants to the
UK were British citizens and had full rights of abode and political
participation. The Nationality Acts during the 1980s have curtailed these
automatic entitlements, and asserted the need to preserve British culture
and traditions. Nevertheless, this fundamental difference gives the minor-
ity communities a leverage that guestworkers (or any foreign nationals) in
the FRG simply do not have. Roger Hewitt’s account demonstrates that,
despite inter racial and inter ethnic cleavages and tensions, there is some
evidence of fragmentation and mixing of cultural traditions among the
young. There is certainly considerable evidence for the development of
positive, affirmative youth cultures within and between the various
minority groups who are now an integral part of British society. He
draws on his own research into language and music as cultural styles, but
his analysis also contributes to what is a growing literature in youth
studies and race/ethnic divisions. Georg Auernheimer, on the other hand,
is forced to conclude that young Turkish people have not yet been able to
develop confident, autonomous forms of erpression which reflect their
positioning between two cultural traditions. Rather, they are still firmly
trapped in a double subordination to dominant indigenous German cul-
ture and to (rural) Turkish traditions in their private and family lives.

Finally, Mike Brake and Wilfried Ferchhoff pick up the threads of
the youth cultural studies perspective and comment on current develop-
ments in each of the two countries. Mike Brake emphasizes the ways in
which ‘youth’ in the UK has been interpreted as a social problem and has
taken centre stage in contemporary moral panics about ‘law and order’:
This containment of youth has been backed up by an extension of police
survcillance of groups defined as ‘troublemakers’, but also by the contrac-
tion and withdrawal of social welfare benefits to the young unemployed.
At the time of writing in late 1989, information gathered both by the
National Association of Citizens’ Advice Bureaux and by Shelter suggests
that young pcople between 16 and 25 years old can face severe hardship if
they cannot find employment or a suitable Youth Training Scheme
(YTS), and if they do not live at home with the support of their parents.
Bencfit changes introduced in 1988 mcan that those under 18 years of age
have at best short-term (and low-level) entitlements. The situation ini-
proves only slightly for those over 18 as they achicve adult status for the
official purposes of claiming state benefits. Mike Brake’s chapter presents
the social polarization thesis as the most appropriatc model for under-
standing the differences in life experiences and chances among children
and youth in Britain today. Wilfried Ferchhoff, however, argues that
youth culture, as this term has been understood in cultural studies, has
lost its mcaning in contemporary West Germany. Rather, young people
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occupy, at best, a semi-autonomous position in relation to the production
and reproduction of culture and life-styles. Commercial media, leisure
and consumer markets have taken over directing that (re)production, so
that no youth culture can any longer be described as ‘authentic’. Placed
against each other, these two contributions are significantly different in
their concerns, although it is clear that aspects of their accounts pick up
on similar themes, such as the question of image and identity formation
in the context of consumerism. It is perhaps on the investigation of
teenage consumerism at the close of the eighties that the differences
between the two societies are most evident.

Three themes can be identified in the attempt to summarize these
cross-national differences in the study of childhood and youth. Firstly, in
the FRG theoretical perspectives focus strongly (though not exclusively)
on critical modernization and on cultural rcproduction. In the UK,
writers take up a variety of positions in relation to complex models of so-
cial and cultural reproduction and change, focusing on the material and
ideological structures of power. Sccondly, these perspectives lead British
writers to place structured contradictions and differentiated systems of
inequality at the centre of their analytic frameworks. This is markedly
less evident in West German accounts, which place social biography and
the life-course at the focus of analytic concern. British perspectives have
only recently begun to consider childhood and youth more systematically
along these lines. Thirdly, in the FRG institutionalized transition systems
are long established and universally applicable and therefore it is com-~
monly assumed that West German society is culturally homogeneous
(apart from regional differences which are well recognized). By contrast,
it is no longer possible to think of the UK as culturally homogeneous —
it is a multiracial and multicthnic society, quite apart from the regional
differences within the British Isles, which are beginning to reassert
themsclves in a variety of ways. Furthér, despite the current changes in
education and training, British children and young people still experience
the transition into the labour market and adulthood in significantly differ-
ent ways. The ‘institutionalized’ terms of childhood and youth therefore
are not identical in the two countries. Nevertheless, there are shared
features, as the contributions to this volume show. It is the combination
of similarities and differences which illuminate our respective understand-
ings, and it is learning more about the relations between those patterns
which can form a basis for future rescarch dialoguc.

Some Research Questione for the 1990s

We think that the core issues highlighted in this collection arc neither
restricted to the UK and the FRG, nor arc they cxhaustive of issucs
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relating to children and youth in Europe. Therefore we want to pose a
number of questions which we believe to be central to the development
of European perspectives on childhood and youth over the next decade.

The current social, cultural and political transformation of Europe
will undoubtedly have far-reaching implications for the experience of
childhood and youth. A number of writers have discussed ‘The end of
organized capitalism’, ‘Farewell to the working class’, and the shift from
‘Fordism to post-Fordism’. All assume that the changes which are evident
throughout Europe in the 1980s represent a new stage in social, economic
and cultural development. In Lash and Urry’s The End of Organized
Capitalism (1987), for example, they argue that Western sdcieties are
entering a ‘disorganized’ phase of capitalist development. This they sug-
gest can be characterized by the development of a world economy and an
international division of labour. They also predict the further globaliza~
tion of capitalism. The ‘disorganized’ phase of development also involves
a decline in distinct regional/national economies and of industrial cities.
Conversely, they foresee the growth of industry in smalier cities and rural
areas, and the development of service industry. The systems of com-
munication will also be transformed due to the fact that electronically
transmitted information dramatically reduces the time-space distance be~
tween people and increases the powers of surveillance.

One of the initial concrete tasks will therefore need to be the de-
velopment of a solid foundation of comparable research data which re-
cords and monitors social and economic trends and prospects in EC and
non-EC nations and regions. Some progress is clearly being made here
through EC initiatives, but much more is needed, especially in moving
beyond the collation of official statistics, whose rationale lies in purely
state-defined planning and policy requirements. The problems lie less in
the availability of national data, but in their non-comparability across
countries. This reflects more than simply disparate procedures, classifica-
tion systems and prioiities. The construction of comparative descriptive
data is intimately linked to cultural meaning systems. What appears as a
basic quantitative description already contains a measure of interpretation.
In the FRG, for example, social inequality in educational opportunity is
most commonly described using a threefold classification of socioeco-
nomic background which at best represents an imprecise approximation
to lower, middle and upper SES groupings (see chapter 5 by Engler, for
details). Considerable ‘cultiiral competence’ is required before the nature
and logic of the classification gains real meaning for non-Germans.
Furthermore, simply to readjust the groups in line with, for instance, UK
classifications of social and economic status would effectively obscure that
element of cultural specificity which allows us to make sense of West
German society. In other words, we need to develop much more sophis-
ticated ways of bringing cross-cultural data together.

, Two broad kinds of questions might then frame the direction taken
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by future research. Firstly, what are the specific similarities and differ-
ences in the social construction of childhood and youth within and
between European nation-states? Secondly, are we moving towards a
more open, democratic European society, or towards greater social polar-
ization under a post-modern and dirigiste state apparatus? In both cases, it
is the exploration of the interplay between identity and institutions which
seems to be the central analytic task. Moreover, how will children and
young people be positioned within the dialectic between the individual
and the collective and its associated power structures? Were we to see, for
example, the emergence of an underclass, how would children and young
people be positioned in relation to it? In other words, what might be the
articulation between class and generation? Were we, alternatively, to
move towards a highly individualized society which allocates social posi-
tions and rewards on the sole basis of an open competition, what implica-
tions would this have for children’s and young people’s relationships with
parents, siblings and for the kinship network itself? What will be the
balance between generational conflicts (between the young, employed
adults, and the old) over and against intragenerational conflicts (between
race/ethnic, gender, class and other group interests)? Might we see the
emergence of new collectivities, for example, on the basis of regional
identities, that will foster new forms of intragenerational conflict?

These kinds of = ons can be addressed in a wide variety of
empirical settings. Oui own ‘shopping list’ would include the following:
education, training and labour market shifts in a post-1992 ‘deregulated’
EC; new hierarchies of cultural resources and social positions in a multi-
lingual Europe which encompasses an enormous range of economic
prosperity and cultural diversity; the decline in welfare state provisions
and its implications for generational relations and individual autonomy;
the reconstitution of cultural identity along small-scale, regional cleav-
ages; and the character and impact of social protest movements in West-
ern and Eastern Europe.

As we go to press, the rapidity of change in Central and Eastern
Europe defies the reflective powers of the speediest of analysts, certainly
in print form. What will undoubtedly become clearer over the next
months, once the emotional immediacy of the opening of the borders
subs‘des, is that East.and West Germany have been moving in different
directions culturally as well as cconomically over the past decades. Young
people in the GDR cannot be regarded primarily as ‘deprived’ versions of
their western neighbours, as simplistic analyses might suggest, even
though they would wish greater and freer access to elements of western
consumer and youth lifestyles. Comparative studies between Eastern and
Western European countries have suddenly become not only more feasi-
ble than they have been, but also especially attractive: we shall be able to
observe processes of social and cultural change and ‘cross-fertilization’ as
they happen.
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Conclusion

All these themes have direct implications for the organization and experi-
ence of the life-course. In the future we are likely to witness significant
‘gaps’ in generational experience. In pre-war Europe, most children and
young people grew up in locally bounded, homogeneous social and
cultural worlds. Childhood and youth were integrated into a stable net-
work of generational and social relationships. The (re)production of
gender and class divisions proceeded in a rather simple and direct way
in comparison with today. This does not mean that there was no social
change, but that it was accomplished rather differently, and arguably
more slowly, than is now the case. This is a world we have most
certainly lost over the course of the past four decades or so. There are few
who would seriously mourn its demise. It was neither a just nor a
compassionate world for the majority of people. No doubt most children
and young people were positively integrated into their families and neigh-
bourhoods, as they are today. But on the whole, most of them worked
hard from an early age in the family and while still very young as cheap
labour for local employers. Children were constrained within quite
narrowly defined rules of behaviour, subject to considerable direct social
control within and beyond the family. They passed through a short
and generally unimaginative period of schooling which could do little to
release their potential, and was not notably intended to do so.

Children born into affluent families may have avoided some of the
worst aspects of all this, but by no means all of them. In a novelist’s
account of the life of the country gentry in central Europe during the
1930s, upper-class childhood is described as follows:

[Margot has decided to leave her husband]
— But the scandal of it, Miss Margot. And you won't be living
like you used to now. I was told you got an ermine coat. Have
you thought of it?
— Of course I have. That's nothing ... I can go without jux-
uries.
The agent’s wife looked at her, doubtful and polite. She did
not know that the young girl had spoken the truth. She had never
come across the frugality which surrounds the childhood of the
very rich. She had never seen the black wax-cloth and the
linoleum, the white dimity and the cheap prints, the Spartan
suppers of boiled e¢gg and milk pudding day in, day out ... She
had never been under the reign of those coveted governesses who
. spread their austerity in ... houses who can afford them, and
she did not realise that they stand for getting up at six o’clock and
a cold shower, only three presents at Christmas and chocolate
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boxes locked away ... And it had never occurred to her that this
rigid discipline, coupled with the knowledge that everything will
be available in adult life, kills the craving for all which is beyond
reach. (Templeton, E. (1950/1985) Summer in the Country, Lon-
don, Hogarth Press, pp. 235-6)

Margot, incidentally, had colluded with her relatives in marrying her
off to a man much older than she, who had no ‘class’ but was rich enough
to save the family seat from bankruptcy. In another work of literary
fiction Flora Thompson offers us a more optimistic and at times clearly
romanticized glimpse of rural English childhood and youth in the decades
around the turn of the century. She documents a very different set of
conditions, but her description of the lives of agricultural workers’ chil-

dren would still be recognisable to those who grew up working-class
before the Second World War:

Some of the cottages had two bedrooms, others only one, in
which case it had to be divided by a screen or curtain to accommo-
date parents and children. Often the big boys of a family slept
downstairs, or were put out to sleep in [another house]. Except at
holiday times, there were no big girls to provide for, as they were
all cut in service. Still, it was often a tight fit, for children
swarmed ... and ... beds and shakedowns were often so closely
packed that the inmates had to climb over onc bed to get into
another . ..

[The] asking of questions ... made them unpopular with
their neighbours. ‘Little children should be seen and not heard’,
they were told at home ... But no such reproofs could cure them
of the habit ... In this way they learned the little that was known
of the past of their hamlet and the places beyond . ..

After the harvest had been carried from the fields, the
women and children swarmed over the stubble picking up the
cars of wheat the horse-rake had missed ... It was hard work,
from as soon as possible after daybreak until nightfall, with only
two short breaks for refreshment ... A woman with four or five
strong, well-disciplined children could carry a good load home
on the head cvery night ...

When the men came home from work they would find the
table spread with a clean ... cloth. The vegetable would then be
turned out . .. and the bacon cut into dice, with much the largest
cube upon Feyther's plate ... True, it was seldom that all could
find places at the central table; but some of the smaller children
could sit ... on the doorstep with plates on their laps.

Good manners prevailed ... and they were expected to cat

- insilence ... Father and Mother might talk if they wanted
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to; but usually they were content to concentrate upon their enjoy-
ment of the meal ... For other meals they depended largely on
bread and lard ...

(Lark Rise to Candleford, Penguin, 1939/1984, pp. 18-9, 21 and
27-9)

The concern of many young parents in the early post-war years was
to ensure that their children should not have to experience childhood in
this way. Post-war Europe has been quite different, at least for those
growing up in its industrialized North-West. By the 1980s children’s and
young people’s worlds had expanded beyond local and national borders
— although many still do not travel far, in reality or metaphorically.
Racial and ethnic minority groups added a new dimension to everyday
experience, at least in metropolitan Britain; race and ethnicity joined
gender and class inequalities, all of which are now produced and repro-
duced in much more complex and indirect ways. Formal education now
occupies more time and space, and its content and context have changed
considerably. Transitions to the labour market and adult life are no longer
straightforward. The hard work children and young people used to do
has not disappeared, it simply takes on a different form. In this sense,
images of a carefree childhood and youth were never realistic, nor are
they ever likely to be so. To what extent the images of contemporary and
future childhood and youth which take form in this volume are them-
selves realistic, we leave to others’ judgment. What is unequivocal,
however, is both the rich reservoir of ideas and fruitful intellectual ex-
changes which result from a comparative analysis of childhood and youth
studies, and the fact that the economic and social changes taking place
within Europe raise intellectual and policy questions which are in urgent
need of systematic research and analysis.




Chapter 2

What Does the Future Hold? Youth
and Sociocultural Change in the FRG

Jiirgen Zinneker

Introduction

Along with the accelerated sociocultural changes typical of the twentieth
century, especially of recent decades, concepts of childhood and adoles-
cence, of education and socialization, have forfeited their general rele-
vance. They have been placed into historical and cultural proportion, and
have lost much of their normative power. Those disciplines which have
traditionally addressed themselves to these concepts have responded to
the changes by reformulating perspectives and research methods. So, for
example, developmental psychologists reassessed dominant theoretical
perspectives; sociologists became more involved in commissions and
surveys; and educationalists adopted more explicitly social scientific
approaches. The formulation of educational and social policy, together
with the provision of associated social services, increasingly required
research input; this itself attracted involvement in the field by a still wider
range of disciplines. Social historians, for example, have raised their
profile within the childhood and adolescence research community over
the cighties. The same is true of sports studies, literature and linguistics,
ehtnology, urban studies, social geography and political science (cf. Baad-
er, 1979; Bauer and Hengst, 1980; Baur, 1987; Becker, 1982; Hengst,
1981; Henne, 1986; Hennig, Keim and Schulz zur Wiesch, 1984; Kamin-
ski and Mayer, 1984; Kohr, Krieger and Rider, 1983; Lindner, 1983;
Raschke, 1985; Sack, 1986; Striksrud, 1984; Tenfelde, 1982; Weber-
Kellermann et al., 1985; Wild, 1987). Such increased interest and streng-
thened field identity is clearly enriching: it expands the empirical base,
raises new questions, supports the foundation of rescarch centres,
prompts policy-makers to use research input more regularly, and draws
more media attention to the arca. Nevertheless, there are some problems.

Firstly, rescarch cffort remains almost entirely contained within
national, linguistic, cultural and political boundaries. Yet the international-
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ization of childhood and youth cultures, life conditions, and problems is
one of the very changes we are witnessing in late twentieth century
Europe. Industrial societies and economies are becoming increasingly
interwoven at the levels of organization, technology, communication and
politics. At the same time, nationally identifiable values and patterns of
education, socializtion and cultural forms are increasingly exchanged.
Researchers, however, continue to orient their perspectives and questions
towards the public and policy concerns of their own countries. Official
statistics, large-scale survey data, and conferences produce some level of
interchange — particularly evident in connection with the International

“Year of the Child (1979) and of Youth (1985; and see Grootings, 1983;
Grootings and Stefanov, 1988; Hazekamp et al., 1988; ISA, 1985ff;
Wiebe, 1988). We still stand at the threshold of more coordinated inter-
cultural research in the field, however (cf. Jugendwerk, 1977).

For the FRG. the lack of a comparative political and cultural anthro-
pological tradition in childhood and youth research adds a further obsta-
cle. Cross-cultural psychological, social and political science is much
morc strongly developed in the North American and British research
traditions, not only for the fields of our concern. Comparative education-
al research has emerged in the FRG since the early sixties (cf. for
example, Froese, 1983; Forschungsstelle fiir vergleichende Erziehung-
swissenschaft, 1980ff), but until recently it was entirely directed towards
the comparison between schooling systems and institut‘ons (cf. for moves
beyond this level, Kornstadt and Trommsdorf, 1984; Trommsdorf, 1988;
Liegle, 1987).

Secondly, childhood and youth researchers have been reluctant to
offer scenarios or prognoses for the future; studies are rarely directly
towards long-term historical development processes and social structural
change. In this context, the relative scarcity of sociohistorical studies and
the practice of separating historical and contemporary research exacerbate
this situation. Historical research itself is inclined not to be drawn into
titne periods close to the present-day — at present, it stops in the 1950s —
and does not consider very closely (if at all) its questions and findings in
relation to what is happening now, or may happen in the future. Psycho-
logical and sociological research, on the other hand, tends towards the
theoretical and schematic, thus paying inadequate attention to empirical
data and sources. An improved dialogue between the two camps is
obviously necessary (and see here Dowe, 1986; Fend, 1988 for iniital
attempts).

Thirdly, childhood and youth researchers do not notably communi-
cate with each other. Further, both groups have been inclined to scparate
off the two life-phases from the rest of the life cycle and from age-specific
social positionings and experiences. Since the mid-seventies this perspec-
tive has begun to break down as interest in the life cycle and biography as
both perspective and method has revived (cf. for example, Baacke and

28"

PAFullToxt Provided by ERIC




Youth and . zciocultural Change in the FRG

Schultz, 1979; Baltes and Eckensberger, 1979; BIOS, 1988; Fuchs, 1984;
Heinze et al., 1980; Hurrelmann, 1976; Kohli, 1978; Niethammer, 1980;
Voges, 1987). It remains the case, however, that in research practice,
productive integration through a more truly interdisciplinary and holistic
approach to childhood and youth within the life cycle is under-
developed.

Finally, research is increasingly dominated by the demand for rapid
production of practical information oriented to immediate policy prior-
ities and to the specific interests of those institutions concerned with
children and young people. Under these circumstances, neither building
up cumulative knowledge nor retaining the independence of the field’s
development are easy tasks. Where research becomes highly dependent
upon social and political sectional interests, the development of the field
becomes unstable and unsystematic. Effectively, the balance between
short-term applied research and longer-term fundamental research be-
comes disturbed. Youth research has been especially plagued with these
difficulties in recent years. Despite the abundance of work in the field
over the eighties, analysis and empirical investigation has not markedly
addressed itself to the general social and cultural changes affecting children
and young people.

Field Developments — A Review

By the scventies, developmental psychology had begun to move towards
viewing childhood and youth in the framework of spans, or periods,
of life (cf. Baltes and Eckensberger, 1979), accompanied by widening
theoretical and methodological perspectives (cf. Silbereisen and Montada,
1983). These changes, in opening dialogue with, for example, the sociol-
ogical study of socialization, prompted a reformulation of psychological
understandings of individual and social development. The idea of univer-
sal development processes leading to a fixed end-point gave way to that
of differentiated, open-ended developmental processes characterized by
high plasticity. This newer perspective increasingly recognizes that indi-
viduals are active agents in these processes, so that human development
results from intra-individual and inter-individual interaction in a dynamic
environment. Cultural context and historical moment determine how
phases of development are defined and understood, analagous to the
recognition that classic psychological concepts like morality, emotion,
cognition and memory are also variable across space and time (cf. Bron-
fenbrenner, 1976; Ewert, 1983; Oerter, 1985; Olbrich and Todt, 1984;
Walter and Oerter, 1979). In the FRG, these insights have still to work
their way through to (inuch) research practice.

Educational research into childhood and youth has traditionally centred
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its attention upon the institutional environments in which children and
young people spend so much of their time. In the first instance, the
closest connections were made with psychology, through a concern with
the teaching/learning process. The study of education from a humanities
perspective, on the other hand, emphasized the history and philosophy of
ideas — exploring the sets of values which underlie concepts of child and
adolescent development and of proposals for educational reform. Once
again, educational research found fresh impetus from the seventies as a
consequence of intensified dialogue with sociological perspectives; and
the DFG (equivalent to the ESRC) has supported two special research
initiatives in the field, which have encouraged interdisciplinary
approaches (cf. Breyvogel, 1989).

Youth and (even more so) childhood attracted sociological attention
rather late on, and only then through the influence of cultural and social
history. Childhood is that life phase most dependent upon the fz nily of
origin; its study has been largely submerged within the sociology of the
family. Sociological perspective on youth began with the idea of adoles-
cence as that phase of life in which individuals seek and formulate a
self-concept and self-identity, orn the basis that the formation of the
subject is significant for social integration and aspects of social change.
Mannheim'’s (1928) perspective was paradigmatic within the macro-social
and cultural approach favoured in sociological analysis: he emphasized a
certain universality of material and cultural context for the members of
a generation (i.e., of an age-specified cohort). Particular groups of young
people may construct specific self-definitions through alternative inter-
pretations of their situation, but it is the contrasts between the dommant
self-definitions of a cohort that generate cultural change.

It cannot be claimed that youth studies in sociology has in fact, to
date, made much of a contribution to the explanation of social change;
but it has contributed to describing successive generational profiles.
Understanding social change at the macro-level is an ambitious project
however we approach it; for sociologists of youth, it has been largely
replaced in practice by attempting to describe and explain changes in
adolescence as a social concept and cultural experience. As examples, we
might refer to two recent West German survey-based studies which have
incorporated cohort comparisons. The Shell Studies placed the findings of
Schelsky’s (1957) survey of fifties youth against those of a replication
survey of young people in the eighties and their parents — who, of
course, are members of the generation Schelsky studied in the fifties (cf.
Fischer et al., 1982 and 1985; Zinneker, 1987). Allerbeck and Hoag (1985)
conducted a survey of West German youth in 1983, using the same
questions as those used in a 1962 survey of attitudes and social relations
ainongst young people.. The findings of both studies point to a dramatic
change in young people’s conditions of life, patterns of social relations,
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and in the ways institutions of social control impact upon them. At the
same time, attitude patterns have remained relatively stable —- in particu-
lar for those aged 15 to 19, less so for those in their twenties {cf. Sinus,
1984). It seems plausible to conclude that a decisive qualitative shift from
a traditional to a modernized ‘social model’ of the youth phase occurred
around the turn of the sixties to the seventies.

Sociological research into childhood both began much later and has
remained sparser. Once the idea of the social construction of childhood
had taken root in West German discourse, the way was open, firstly, for
considering how parents’ and teachers’ understandings in this respect
shape the quality of family life and socialization, and secondly, for the
development of child-centred social policy (cf. Giehler and Liischer, 1975;
Kaufmann and Liischer, 1979; Liischer, 1975 and 1979). Once more, these
changes in perspective have not wholly filtered through into research
practice; their impact has been most noticeable in social welfare studies
(as, for example, Lang, 1985). Ethnographic studies of children are
markedly lacking (see Zeiher and Zeiher, 1987). There is considerable
interest in recording and exploring the cultural traditions and artefacts of
childhood amongst West German ethnologists, i.e., children’s games and
songs, toys and clothes, and rites de passage such as birth, baptism and
puberty with their accompanying initiation ceremonies.

Spurred especially from France, sociohistorical research into child-
hood is enjoying a current wave of popularity, especially where linked
with historical perspectives on the family, and especially focusing on the
transition period between European feudalism and industrial capitalism
(cf. Aries, 1962; Hardach-Pinke and Hardach, 1978; de Mause, 1977;
Schlumbohm, 1983; Shorter, 1983; Sieder, 1987; Weber-Kellermann,
1979b). There is relatively little research into recent and contemporary
historical periods, although studies of (generally) working-class child-
hood during the time of the German Empire are available (Behnken ef al.,
1989; Saul e al., 1982; Seyfarth-Stubenrauch, 1985; Sieder, 1984). We
have virtually no research into childhood between 1920 and 1970,
although museum historians and educationalists have plugged the gap
to some degree (cf. Historisches Museum Frankfurt, 1984; Neue Gesell-
schaft fiir Bildende Kunst, 1980; AG Pidagogisches Museum Berlin,
1981). It has also been left to non-historians to trace the course of
childhood through German history (cf. Biichner, 1985; Preuss-Lausitz
et al., 1983; Rolff and Zimmermann, 1985). A summary of the research
gaps in this field would include: the significance for children’s worlds of
the demographic transition in early twentieth century western Europe;
the history of living with children and the transition fromn street to
domesticized family childhood (but see Niethammer, 1979; Schlum-
bohm, 1981; Teutenberg and Wischermann, 1985); changing family
socialization patterns in the wake of the progressive education and social
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movements of the 1920s; and the formation of generations on childhood
in the context of modernization processes in the family, schooling and
everyday life.

Historical research proper into youth has developed remarkably over
the eighties, both reinterpreting earlier accounts and eliciting new data,
especially from oral history. We now have considerable information
about the early twentieth century German youth movement, in both its
working and middle class varieties — each of which maintain their
particular traditions to this day; and there are several studies of youth
in the post-war period (cf. Gtz von Olenhausen, 1987; Hellfield, 1987;
Koebner et al., 1985; Musial, 1982; Neuloh and Zilius, 1982, Stambolis,
1982). We can expect further growth of research in this area with the
current expansion of the German Youth Archive’s activities to include
youth cultures as well as youth movements. Little attention has been
given, however, to comparative studies of youth movements in Western
and Eastern Europe, or indeed in different industrial societies of all kinds
(but see Dowe, 1986; Gillis, 1980). Similarly, studies of the general and
specific life situations of young people as these unfold over the long term
are sparse — though case studies of rural youth are now available (Ges-
trich, 1983; Herrmann, 1984; Mutschler, 1983), and the ways in which
official concepts of youth and the youth phase have developed have also
been explored (cf. Roth, 1983).

As far as cultural perspectives on youth are concerned, the CCCS
school of the seventies (cf. chapter 3 by Chisholm in this volume)
exercised considerable influence in the FRG, producing a spate of studies
into (sub)cultural youth styles and their positioning between autonomous
innovation and commercialized faddism. Just as in the British cultural
studies tradition, West German youth studies — a decade later — ex-
plored the resistance potential of youth protest, the connections between
youth subcultural style and class-specific traditional cultures, and the
‘moral campaigns’ directed against particular forms of youth cultural
forms and behaviour (cf. Baacke, 1987; Becker et al., 1984; Breyvogel and
Kriiger, 1987; Fischer et al., 1982; Hartwig, 1980; Lindner and Wiebe,
1985). It is perhaps one of the few examples of intensive reception of a
particular school of thought and research across a range of western
European countries.

The Future of Childhood and Youth —
A Set of Propositions

In the remainder of this chapter I want to present a sct of propositions
about the ways in which the life situations and experiences of children
and young peoplc may develop in the coming decades. These proposi-
tions are founded upon the West German research we have available and,

22




PAFullToxt Provided by ERIC

Youth and Sociocultural Change in the FRG

in particular, take their cue from what I see to be three current directions
of Western European social structural change. These changes are, in my
view, of key importance for the future of childhood and youth as social
concepts and as life phases.

Firstly, the social wealth of Western European societiss is developing
upon the basis of high productivity and a relatively wide-ranging dis-~
tribution of affluence amongst the population. At the least, the wealthy
nations do noi face a dramatic change in their position. This implies that
we face a future characterized by intensified mass consumerism. Secondly,
the distribution of the labour force and of occupations continues to shift
towards the service sector; we are increasingly living in a service society
(cf. Gershuny, 1931; Gross, 1983; Joerges, 1981). Thirdly, work, as we
have come to understand it within the established system of paid employ-
ment, will become ever scarcer. We are moving towards a crisis of the
employment society and the establishment of a system of flexible underem-
ployment (cf. Beck, 1986).

What do these changes mean for children and young people as the
twentieth century draws to a close?

Increased Pressure to Acquire Credentials

More and more groups have adopted a strategy of intergenerational
transmission of social position which requires their offspring to absolve,
in competition with others, a range of programmes for the acquisition of
cultural resources. The future development of childhood and youth will
therefore be very much determined by an individual obligation to amass
as much cultural capital as possible during these life phases (cf. Bourdieu,
1982a and 1983; Zinneker, 1986). The acquisition of cultural capital
occurs in the first instance through following particular trajectories,
assisted with privileging ‘titles’ (Bourdieu, et al., 1981; Bourdieu and
Passeron, 1971). Participation in this system will become more general-
ized; the system itself will become more differentiated. Those trajectories
and credentials which can be accessed through leisure and consumer
activities will gain in significance, in addition to continued competition
for educational qualifications. Competitive sport, creative arts diplomas,
media production and participation, and consumer style ‘performance’ are
cxamples of areas in which new varicties of cultural capital can develop.

Extended Childhood and Youth Phases as a Consequence of
Competition for Credentials and Trajectories

The competitive acquisition of cultural resources has already extended
youth into the third decade; transmission of cultural capital requires an

increasing investment in young people’s education and character develop-
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ment on the part of parents. Raising the stakes of the time and effort
needed to succeed in that endeavour also has the effect of upgrading the
desirability of the goals, i.e., favoured social positions.

Time itself is an increasingly significant variable in the game,
accounting for the extension of the ‘reproduction period’ for successive
generations. The planned length of time it takes to absorb the requisite
cultural heritage itself becomes a form of social distinction. Once that
length of time becomes the norm, i.e., what is expected for all social
groups, a redefinition and differentiation occurs, creating and reserving
an extra and distinctive period of time for the acquisition of cultural capital
by one’s own children.

Youth as Part of the ‘Cultural Fraction’

As children and young people accrete ever more credentials and traject-
ories, childhood and youth move ideologically and structurally closer to
a social positioning as cultural fractions. This means that they become
more similar to those adult social groups who possess high levels of
cultural resources but are economically relatively constrained — for ex-
ample, the producers and transmitters of culture (the ‘educated classes’
and the intelligentsia). Such groups see themselves as equipped with a
certain savoir-vivre, space for thought, and articulated perspectives on
self and society — but at the same time as cut off from the corridors of
power and rather distant from the industrial and business world. I term
this lifestyle and worldview as ‘culturalism’.

For children, culturalism increasingly means that they are expected
to develop and care about a sense of beauty, in the aesthetic sense.
Supported and guided by educated women who have entered a profes-
sionalized motherhood as ‘cultural workers’, the life phase of childhood
busies itself with games, fantasy and aesthetic pursuits. Of all age groups,
it is children who spend by far the most time on art, literature, drama,
music, dance, exclusive sports and similarly culturalist activities. Thus
children live in what Veblen would have called a ‘conspicuous idleness’,
as proxies for adults too busy to indulge in these activities themselves.
The lives planned for them are modelled on the ideal type of a privileged
childhood drawn from the past.

For young people, culturalism includes a sociopolitical dimension in
the acceptance of creating and participating in youth cultures, alternative
life-styles, and social protest movements (cf. Raschke, 1985). An ex-
tended youth phase of this kind calls forth and promotes new public
forms of citizenship: action through discussion, interactive and symbolic
competence take precedence over instrumental ends-oriented behaviour.
We can expect that the youth phase of the future will be defined in three
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main ways. Firstly, the mythology of youth as 2 force for cultural
innovation and change will return in a new, progressive guise (cf. Koeb-
ner et al., 1985). Secondly, the youth phase for all young people — and
not simply privileged young men — will essentially comprise an educa-
tion and training trajectory. Thirdly, youth culture will be increasingly
expressed through leisure activities and consumerism. This implics a
differentiation of hedonistic, until now typically male proletarian, ele-
ments of our understandings of what youth is ‘about’.

A Youtl Moratorium in a Context of Underemployment

The crisis of the employment society is also producing an extension of
the youth phase; it is young people who have been first affected by the
growing scarcity of paid work (Grootings, 1983). Through to the sixties,
the youth phase could have been accurately defined as that of transition to
the labour force. At that time, more than four-fifths of young people left
school at the age of 14 to take up apprenticeships, direct employment, or
a job in the family business. In the interim, the educational system has
replaced employing organizations as the setting in which young people
‘work’. This does not mean that, in future, the youth phase will not
include paid employment at all. Rather, it means that the emerging
system of flexible underemployment, with its destandardized norms of
access, will be in a position to turn the moratorium of youth to advantage
in creating a peripheral and informal workforce. University students and
school pupils, carning money to finance their studies or leisure and
consumer pursuits, operate on this grey economy in much the same
manner as do young workers, those pursuing alternative lifestyles, and
the unemployed. Hence the three-fold structural backbone for extended
youth comprises institutionalized education, leisure culture and flexible
undercmployment. In the future, young people will be constructing their
social identities and establishing a stable way of life in the midst of
simultaneous participation in all three fields.

The departure of young people from the employment system as we
have known it is an historic event; it signals a shift in agencies of social
control over youth (cf. Zinncker, 1987). Young people are moving away
from the influence of adults in the economic fraction, i.c., employers and
work colleagues, and towards that of adults in the cultural fraction, i.ec.,
teachers, media figures, etc. We can expect to sec increasing  critic 4l
distance from the ideological principles of the employment socicty —
though it is less likely that a general disavowal of work values and ethics
will ensue (cf. Neidhardt, 1987; Fuchs and Zinneker, 1985). Rather, the
concept of work will broaden to include study and consumption activi-
tics. Understandings of work will become more abstract, as in terms of a
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generalized willingness to achieve and to make an effort. Paid work,
especially for men, will lose its monopoly as the central source of mean-
ing and identity, giving way to competing values anchored in self-
actualization and private life.

Life as Schooling

Understanding and organizing ever wider areas of children’s and young
people’s lives as constituting a pedagogic process has become especially
evident over recent decades. This does not automatically mean that edu-
cational institutions themselves are extending their realms of influence
and responsibility — in relative terms, quite the reverse is the case. We
can readily see that educational institutions have lost relative ground if we
consider the way in which boarding schools, grammar schools and uni-
versities dominated the lives of middle class male youth in the past
compared with the present. Credentials inflation as a function of wider
educational access, together with the transformation of some educational
sectors and courses into labour market waiting rooms and shunting
yards, have further contributed to this process. At the same time, the
‘pedagogization’ of children’s and young people’s lives outside school is
remarkable in its intensity. Many such ‘extra-curricular’ activities and
leisure pursuits are explicitly founded on didactic principles — for exam-
ple, piano lessons, junior fire brigade corps training sessions or sports
club courses.

In the case of childhood, this pedagogization has taken place through
a gradual ‘backwards’ extension — beginning in nursery education, then
reaching down into playgroups and toddler circles, and now developing
into pre-natal education (for example, courses in speaking/singing to the
foetus, an activity in which the whole family can participate). This
‘reverse extension’ of schooling arises from the pressures of competition
for the optimal acquisition of cultural capital: one cannot begin early
enough, especially in lower middle class circles where financial resources
are limited. It is in this kind of context that we should interpret the
attempt to persuade mothers that they professionally qualify themselves
as nursery nurses and infant teachers in order to bring up their own
children, a view which was first heard in the carly seventies (cf. Biichner,
1985). The kind of childhood culture specific to the families of the
educated has been processed into didactic form — lower middle and
working class mothers are offered seminars in parent education which
encourage them consciously to adopt such patterns of socialization and
upbringing. Current debates over the stress to which children are subject
as a consequence of this comprchensive and demanding curriculum scem
destined to intensify (cf. Rang, 1981).
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Simultaneous Acceleration and Deceleration of ‘Life-time’

The extension of ‘educational work’ into early childhood illustrates the
acceleration of life history, in the sense implied by Elkind’s (1981) term,
the ‘hurried child’. The extension of the youth phase illustrates the
deceleration of life history by preventing transition to independent adult
status. Taken together, we see the duality of movement affecting the
pre-adult life-phase, which simultaneously begins both earlier and later,
both speeds up and slows down (cf. Zinneker and Molnar, 1988). Whilst
transition to paid employment is delayed, but access to adult behaviours
occurs earlier. Thus on the one hand, the number of participants in the

consumer socicty rises, and on the other, pressure on scarce jobs is
reduced.

The Market as an Agency of Social Control

The goods and services market operates on the formal principle of cqual-
ity and freedom of consumer choice; this extends to children and young
people, too, so that it is the market which increasingly offers and controls
the process of becoming independent. In this sense, the market emanci-
pates childhood and youth from traditional agencies of socialization and
control inside and outside the family, marking the close of these life
phases as standing under the protection of parents and teachers (cf. Gillis,
1980; Trotha, 1982). Associated long-term trends include pre-adult access
to adult activities (for example, drug usc), independent access to services
(for example, tourism), and cncouraging early bodily and psychological
sclf-management (for example, personal hygicene, making up the shop-
ping list).

The dual system of education and consumerism in modern societics
has the effect of removing children and young pecople from the intimate
world of the family into confrontation with novel and generalized rules
for behaviour drawn from a cultural code different from that operating
within the parental home. Semi-autonomy is carly acquired in this way,
so that children and young people arc held on a long rather than on a
short lead (Zeiher, 1983 and 1988). Control agencies operate indirectly
rather than dircetly. In the first place, the relative salience of family and
neighbourhood as a source of immediate role models is diminishing in the
light of increased availability of distant sources (such as media personal-
itics). Sccondly, behaviour is controlled anonymously: traffic lights in-
stead of traffic police, card-regulated access to the swimming pool rather
than people on the door, telephone helplines instead of well-known local
adults to discuss problems with. Thirdly, immediate short-term controls
arc gradually giving way to longer-term self-responsibility punctuated by
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periodic monitoring. So, for example, busy parents may no longer ask
children what they did in school that day, but rather request a glance at
their exercise books every so often.

Early ‘Biographization’

Many of these changes can be interpreted in Elias’ (1939/1977) thesis of
civilization as a process of moving from external to internal control
systems. A further example of the expectation that sclf-control should
develop early in life is the increasingly active involvement of children and
young people in the shaping of their own biographies, termed here as
early ‘biographization’ (after Fuchs, 1983). We might thus expect that the
demand for child and youth advisers will expand in the ycars to come. In
comparison with young people in the fifties, today’s youth appear re-
markably articulate and psychologically mature; they are well able to
engage in reflective discourse about their identities and life situations (cf.
Ziche and Stubenrauch, 1982; Zinneker, 1985b).

Concurrently, children and young people are more exposed to a risk
of individualized failure than formerly (cf. Hurrclman et al., 1985).
Avoiding failure involves skilful biographical manoeuvre, and in doing so
they are adapting themsclves to the individualization of social control by
the strategy of flexible response to social and cconomic crises. It is
preciscly young people who are expected to soften the cffects of alloca-
tion and succession turbulence on the training and labour markets by
flexibly recharting their courses. The necessity for long-term flexibility
inevitably implies that educational, training and occupational decisions
are increasingly reversible — a privilege formerly restricted to those from
the upper echelons of socicty. So, for example, interruption of schooling
or of university study is increasingly acceptable as part of a standard
biography. Such flexibility and manocuvrability does bring a certain
degree of independence; the decline in compulsory biographical elements
and chronologies leads to a widening practice of ncgotiation between
parents and children over what routes the latter will or should follow (cf.
Bichner, 1983).

Post-adolescence and Internal Differentiation of the Youth Phase

There is every indication that a new institutionalized stage is crystallizing
out which covers the third decade of life, a phase centrally marked by the
attemipt to manocuvre one's way into full-time adult employment. The
classic youth phase, which currently covers the years between 15 and 20,
has accreted a suffix, which we might term post-adolescence (after Ken-
niston, 1970, in connection with youth in the USA). Pcople in their
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twenties are thus unstably located in the labour market, manoeuvring on
the underemployed periphery to gain access to secure jobs and careers.
As a consequence, their obligations to family and state are reduced. In
contrast to the under-twenties, post-adolescents are independent mem-
bers of society exercising full adult rights, which indicates that adult
status is becoming less dependent on secure employment and founding a
family (cf. Mitterauer, 1983). Rather, adult membership is derived from a
demonstration of competence in cultural, political and consumer life. As
Baethge (1985) points out, whether post-adolescence is a personally and
socially desirable development or an emergency response to the crisis of
the employment society is likely to remain a controversial issuc for
discussion, given that the twenties have traditionally played a key role in
maintaining social stability and in setting the course of personal
biography.

The Significance of the Imaginary

The emancipation of childhood and youth from the bindings of tradition
has brought with it an imbalance between what is desirable and possible
over what is personally and socially realizable in an individual’s life.
Young people are increasingly inclined to orient themselves towards
utopian (or dystopian, apocalyptic) scenarios of the future, of their self-
identitics, and of the course of their own lives (cf. Helsper, 1987). Aduls,
on the other hand, may engage in similar reflection and constructions, but
they tend to project their unfulfilled and utopian wishes or their fears
onto children and young people. (It scems to be generally the case that
those fully incorporated into the duties and responsibilities of adult work
and family life project hopes and fears onto those who arc partially freed
from social obligations and from employment.) Children’s and young
people’s own wishes and fears tend to be then placed beyond the bounds
of recognition; they arc cexpected to take leave of these ‘unrealistic’
imaginings and manage themselves and their lives ‘realistically’. On the
other hand, the refusal to take young people ‘seriously’ in this way docs
serve as a motor for social-political dissent and for their participation in
utopian oppositional movements.

Generational Tension and the Balance of Social Power

Demographic trends mean that children and young people are becoming
numerically scarcer for the foresecable future, which might lead to the
conclusion that the balance of generational power will shift towards old
people. Voting and consumer influence do depend on sheer weight of
numbers, for example: and there are simply more older people than ever
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before to get involved with young people’s education and socialization.
However, it is also the case that as the young become a scarce resource,
so will they become luxury articles. The qualitative changes in childhood
and youth as life phases and social locations compensate for the effects of
demographic patterns alone. Young people already act as opinion leaders
or trendsetters in soine arcas of life (for example, in fashion and contem-
porary cultural expressions) and political power is not only a question of
the strength of numbers (as the success of the Green Party shows). Young
people are closely linked with the adult cultural fraction — with the
media, the arts, educational and social welfare personnel, etc. This coali-
tion is pressuring the adult economic fraction and political power elites
into a legitimation crisis. Generational tensions are shifting out of the
world of the family and into the public sphere, with the consequence that
when such tensions do surface sharply within the family, both parents
and offspring are increasingly likely to turn to extra-familial agencies for
assistance and solutions. At the same time, intra-family generational
tensions are less frequently interpreted as such: young people identify the
‘enemy’ in anonymous large-scale organizations and their representatives
(for example, politicians, the police, functionaries), and their parents find
the cause of the problem in spectacular youth subcultures whose mem-

bers offend norms (for example, rockers, punks, skinheads and football
hooligans).

Changes in Family Relationships

Shifts in the intergenerational balance of power are particularly evident in
the private sphere. Over the course of this century children and young
people have gained both more power and more independence from their
parents’ wishes. It is now acceptable for young pcople to live alone or
with others, in a variety of relationships, rather than staying in the
parental home until marriage. The ties that bind parents and children are
becoming more elastic in character, permitting young people to take
advantage of the support of their parents and relatives when in economic
or personal difficulties, but not necessarily demanding from them com-
mitments in return. One of the functions contemporary parents have for
their children is that of personal trajectory advisers, a rather different role
than the traditional onc of handing on property or wealth, a business
or a skill. As well as directly individualized support of this newer kind,
parents increasingly lobby institutions on behalf of their children to
secure improved educational and cultural opportunitics.

Bringing up one’s children ‘on a long lead’ and encouraging semi-
antonomy from an carly age has been made possible, inter alia, because
parents are no longer obliged to ensure their offspring conform to the
detailed normative expectations of a local milieu. The geographically and
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socially rooted intimate environment has given way to the family as a
nomadic leisure and consumer cell in a cosmopolitan service society. For
parents of the future, it will be more important to respond to the
individual personalities of children and their cultural learning potentials
rather than to ensure their offspring fit into the local social environment.
The ‘fine tuning’ necessary to adjust to a particular social context can be
left until much later, when it becomes clearer what a child’s future may
hold — and this future can be less readily determined in advance anyway,
for trajectories may take several intermediate turns, loops and switches.

In this context, it is not surprising that the concept and practice of
flexible qualifications and generic skills are to be found gradually creeping
from the worlds of education and training into early childhood in the
family, lending children and young people the potential for social mobil-
ity in its broadest sense. Socialization in the family is becoming ‘ab-
stracted educational stockpiling’, available to be turned to a variety of
social and cultural uses. The future of family upbringing thus holds a
characteristic dual movement: on the one hand, abstracted achievement
demands multiply; on the other, restrictive socialization practices are
loosening. In the school system and in consumer society children must
early take on responsibility for accumulating credentials; at home they
can relax. The family sphere is taking on the attributes of a private leisurc
enclave not only for adults, but also for children. In this sense, the
experience of familial socialization is losing some of its puritanical and
work-oriented seriousness. This relaxation in patterns of upbringing is
made possible to the extent that parents are surrendering some traditional
duties (including disciplinary functions) to the educational system and the
organizations of the service economy.

Revaluation of the Family and the Private

Young people, and especially young men, are increasingly inclined to
place more value on the family and private life than upon activitics and
achicvements in the public world beyond. Self-fulfilment is more impor-
tant than doing one’s duty; the meanings attached to private life have
taken on a sociopolitical flavour. Bringing up one’s children in a particu-
lar way, or consciously establishing a couple relationship under specific
principles, have come to imply contributing towards a better socicty.
Individuals establish a scries of partner relations with adults and children
in their family or houschold, rather than opcrating a range of differently
institutionalized rclations as a member of a family group.

Children, too. are expected to foster and support their parents’
sclf-actualization; they also play a role in the construction and presenta-
tion of particular lifestyles (cf. Beck-Gernsheim, 1984; Rerrich, 1983;
Schulz, 1983). Having children in the first place is a lifestyle statement
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and a contribution to self-realization, rather than a decision related to
ethical-moral considerations or what is traditionally expected. In this
sense, having children is a matter of fashion, so that future demographic
trends are increasingly difficult to specify. Life-style discourse thus extends
or replaces former, religious or state motivated discourses about children
and family life. We might conclude that the mother-child relationship
will in the future comprise the dominant relational form; with which
other people children live will be highly variable, although the bonds
parents feel towards their children will continue regardless of the fate of
the couple relationship which spawned them (Schulz, 1983).

The Weakening of Gender Polarization

The contemporary shaping of the youth phase relegates to the back-
ground family and work roles, the most significant carriers of a gender-
specific division of labour. Educational system and youth cultural form
dominate the youth phase, and these spheres are grounded in a formal
gender cquality. Hence, present day youth is playing a leading role in
dismantling a gender polarization which has evolved historically since
industrialization. The more extended the youth and post-adolescent
moratorium becomes, the more insistently does this phase of life weaken
the gendered division of labour and its corresponding psychology in
subsequent life. This trend will incvitably lead to a weakening of gender
polarization over the whole of the life cycle. It is girls and young women
who will especially profit from the extension of the youth and post-
adolescent phase — they gain in life perspective and room for manoeuvre.
In contrast, boys and young men will find it difficult to come to terms
with the crisis of the employment society, since their gender identity is
so firmly anchored in a life-long paid work role. Having to juggle the
demands of housework and childcare, flexible underemployment and
full-time paid employment is closer to the life-course traditions and
experiences of women.

In conclusion, we might say that girls and young women are rather
special representatives of childhood and youth ‘culturalism’. Once educa-
tional opportunities by sex had equalized over the course of the eighties,
we can sec that women are well integrated into a not insignificant range
of cultural activities — for example, writing for private and public con-
sumption, music, cthical discourse. It is foresccable, then, that young
womien will emerge, in coalition with influential adul: members of the
cultural fraction, as the bulwarks and pioncers of progressive-liberal
perspectives and sociocultural protest movements.
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Chapter 3

A Sharper Lens or a New Camera?
Youth Research, Young People and
Social Change in Britain

Lynne Chisholm

Introduction

We have entered a new era in British youth research. The theoretically
and methodologically innovative youth cultural studies tradition of the
seventics was overtaken in the eighties by sobering descriptions and
analyses of the naturc and social consequences of youth unemployment;
we now find ourselves on the threshold of structural changes which have
implications for ‘youth’ as a social concept and for young people as a
social category — at least potentially. Demographic shift, technological
and economic change, and the reorganization of education and training
provision are shifting and modifying the regulatory mechanisms of youth
transitions. It remains a moot point as to whether and in what ways
young people’s values and attitudes to their lives and futures are similarly
showing signs of shift; and, if so, whether such changes independently
contribute to or are primarily a consequence of structural changes.
Against the backdrop of the last twenty years or so, this chapter first
reviews critically the current state of play in British youth research.
Currently, three elements contribute to a promising context for the
focusing of interest around the concept of youth transitions: moves towards
a greater degree of reconciliation of differing theoretical traditions, the
dircction of empirical attention to wider and more sharply defined consti-
tuencies, and a closer concern with dynamic processes. The changing
climate of social research funding has been one factor, too, in a reappear-
ancc of larger-scale surveys furnishing quantitative data to add to the
largely qualitative and ethnographic studies which have dominated youth
rescarch since the seventies. A positive aspect of this development is the
impulsc for productive rapprochement between qualitative and quantita-
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tive methodologices and techniques (cf. for example, Chisholm and Hol-
land, 1986 and 1987; Roberts, 1989).

We might pause here to recall that the cohort of youth researchers
itself is steadily ageing. The effects of current policics for social research
and higher cducation mean that there are few coming in to take their
places. We have to recognize that the dynamism of youth studies in the
seventies and early eightics came from people who themselves were close
to, and had been personally attached to, youth culture and subcultures as
these had taken their contemporary post-war forms (cf. here Roberts,
1983, chapter 11). Slightly woundingly but unfortunately accurately,
ageing researchers who cling vicariously to their own past through a
falsely perceived symbiosis with young people become thereby neither
younger, nor do they remain empirically effective. There are serious
methodological issues here; cthnographic accounts generally include dis-
cussions of how the researchers gained good rapport with their subjects,
but the intensity of such discussions in youth studies is noticcable. I do
not subscribe to the view that only young people can effectively do youth
rescarch, but I do think that the kinds of research methods and the
information rescarchers can access vary according to the subject positions
and structural locations of the parties involved. In this sense, the increas-
ing interest in youth rescarch using historical sources and unobtrusive
methods is, inter alia, an indication of recognition of this problem. The
ways in which youth rescarch has developed are connected with the social
personac of the rescarchers who have led the field, just as the future styles
of youth rescarch will be influenced by the changing shape (sic) of these
factors. I shall not be pursuing this particular strand further on this
occasion, but it does offer food for methodological thought.

The second part of this chapter’s discussion considers the possible
effects of the kinds of social changes noted above for youth as a life stage,
and for young pcople themselves, as we approach the end of the twen-
ticth century. On the whole, there are a number of contrasts between the
respective situations of young people in the UK and the FRG; these
contrasts arc reflected in both theoretical perspectives and images of
youth in the two socictics.

I have intentionally and pointedly placed the gender problematic at
the centre of the discussion. It is not only that my own interests centre on
this theme, but equally that it well illustrates systematic weaknesses in the
development of research and thinking in the field of youth studies. My
aim is, additionally, to frame the account in a manner which, where
possible, mediates between the divergent debates in British and West
German youth rescarch. In this way, cach may be better able to under-
stand the concerns of the other.
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British Youth Research: A Critical Review

Overview

The CCCS-dominated youth cultural studies school of the seventies is
viewed in the FRG as ‘the’ (only) British tradition of youth research. This
school did indeed dominate youth research in the 1970s and early 1980s,
and it is not necessary to describe its perspective and the studies it
generated in detail — extended accounts are readily available (see, for
example, Brake, 1980). The cultural studies perspective took its initial
lead in a critique of the universalistic and ahistorical perspectives on youth
which had reached a peak of influence in the post-war decades. It was
powerfully argued that youth is class-differentiated in nature, but that
young people per se stand in a specific articulation with class structure.
The precise quality of that articulation could be elucidated through re-
searching youth (sub)cultures of different kinds (Murdock and McCron,
1976). In time, investigation of youth subcultures came to be understood
and practised as a form of class analysis. This view constituted a decisive
theoretical moment in the direction taken by British youth research over
the last two decades, one which is only now beginning to break apart. As
the perspective developed, youth sub-culture was more or less concep-
tually identified with the forms of male working-class cultural representa-
tion and action. Explicit debate ensued over the question of whether, in
theoretical terms, there could be such a thing as middle-class youth sub-
culture (Clarke et al., 1976). Against such a background, we might
question whether the youth cultural studies tradition was very concerned
with transitions at all, despite Willis’ Learning to Labour (1977). In the first
place, its perspective was largely static; in the second place, interest
centred on life outside school — but without taking the family into
account. The exceptions here were the feminist-inspired revanche studies
of girls’ (sub)culturcs, part of whosc rationale was to point out the
inadequacies of the ficld (cf. McRobbie, 1978 and 1980; McRobbie and
Garber, 1976; Griffin, 1985).

A rather different kind of youth research, one which concerned itself
with school-to-work transitions, had enjoyed a long-established tradition
in both sociology and social psychology; it had slipped somewhat {from
view with the rise of the cultural studies tradition. The renaissance of
this more disparate tradition over the course of the 1980s can be partly
attributed to the application of theories of social and cultural reproduction
in the study of schooling, but also to high youth unecmployment and the
resulting measures to contain this by changing the formal mechanisms of
school-to-work transitions (cf. for example, Aggleton, 1987, Brown,
1987; Brown and Ashton, 1987; Cockburn, 1987; jones, 1988; Raffe,
1988b; Roberts, 1984; Wallace, 1987). This ‘other’ youth research tradi-
tion had historical roots in occupational and industrial sociology, and
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until the 1980s tended to the macroanalytic. it was (until recently) no less
dominated by male-oriented class analysis than cultural studies had large-
ly been.

For the purposes of this account I have separated these two traditions
rathcr more than they have been increasingly so in practice: contem-
porary youth studics draws on both. The cultural studies perspective was
obliged to apply itsclf to the transitions problematic as youth unemploy-
ment rose; the school-to-work tradition profited from the theoretical and
methodological advances in cultural studies. At the same time, the greater
emphasis it placed on social structural perspectives was a timely reminder
that the analysis of symbolic cultural representation is not in itself an
adequate explanation for processes of social reproduction.

Sociological analyses of schooling and education have been an im-
portant mediating influence in the drawing together of the two traditions
of youth rescarch. Contemporary sociology of education is interested,
firstly, in the qualitative analysis of pupil experience and cducational
process; secondly, in the role of educational system and pedagogic prac-
tice for social reproduction and change. Accordingly, it has taken a
leading position in the theoretical development of a more widely-detined
field of youth studies during the 1980s (cf. Dale et al., 1981a and 1981b;
Whitty, 1985). It also took up the neglected gender problematic in rela-
tion to youth — there has been a veritable explosion of feminist research
in and around education over the decade (cf. i.a. Arnot and Weiner, 1987,
Lees, 1986; Spender and Sarah, 1980; Walker and Barton, 1983, 1986;
Weiner and Arnot, 1987). A youth rescarch which is equally race/cthnic-
specific in perspective and concern is gradually now cmerging (cf. Mac an
Ghaill, 1989; Cohen and Bains, 1988). Of particular interest is the way in
which both North American (for example, Apple, 1986; Aronowitz and
Giroux, 1986; Giroux, 1983) and Australian (for example, Connell, 1983;
Connell er al., 1982; Samuel, 1983) theory and research have become
increasingly integrated into British debate.

The so-called ‘critical modernization debate’” (as in, for example,
Beck, 1986; and sce chapter 7 by Kriiger in this volume), which has
aroused considerable sociopolitical interest in the FRG, and which,
together with the ‘destructuring of youth’ thesis (Olk, 1985 and 1988),
has attracted marked attention in West German youth rescarch circles, is
absent from British discourse. In contrast, many in the UK view current
educational and labour market policy as turning the tide back in the
direction of the nincteenth century. Youth researchers are more inclined
to emphasize the deep divisions between young people from varying
social, ethnic/racial and regional backgrounds as well as gender-specific
differences. This emphasis of difference arose initially in the spirit of a
celebration of cultural autonomy; in other words, it marked a dismissal of
deficit models. Hence it represents a positive commitment to cultural
difference, but at the same time insisting that patterns of structured social
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inequalities turn those differences into divisions. The recognition of pro-
found divisions and fractions which run not only along but also cut through
the great social faultlines of class, gender and race/ethnicity does not
imply an abrogation of social reproduction theory. On the contrary, it
demands much more complex models and understandings of social and
cultural reproduction, although a Bourdieu-type (1979/1986) cultural
analysis has not (yet) played a central role in developing more appropriate
formulations. Whereas Bourdieu’s habitus concept has been taken up
enthusiastically in the FRG (cf. Zinneker, 1986; see chapter 11 by Engler
in this volume), it has been viewed more circumspectly in recent British
youth research writing (for example, Aggleton, 1987). Bernstein (in
exemplar, 1982; most recently, 1990) offers an indigenous alternative for
those who favour a strongly structuralist approach to cultural analysis,
insofar as neo-Marxist formulations drawn from the CCCS tradition do
not suffice as a theoretical backdrop. Post-structuralist analyses of the
formation of subjectivity may in the UK (though much less so in the
FRG) appear on the more distant horizon of youth research ‘proper’ but
they are, in my view, relevant for the field; they in part draw their
inspiration from a reformulated psychoanalytic tradition (cf. Beechey and
Donald, 1985; Cohen, 1986 and 1988; Henriques et al., 1984).

The consensus of opinion amongst British youth researchers prob-
ably favours an ‘underclass’ thesis (known in the FRG as the ‘thesis of the
two-thirds-society’ [ These der Zwei-Drittel-Gesellschaft]) rather than pro-
posing that fundamental social changes are occurring which bring gener-
alized consequences for ‘youth’ as a unitary category. That social resear-
chers sharing more nearly equivalent perspectives see the problem from
opposite ends is interesting — the British term emphasizes the losers, the
West German term the winners, so to speak. In the rather homogeneous
images of West German affluent youth emerging from some recent
accounts, I do not easily recognize the inner London working-class girls
and boys [ got to know in the mid-eightics (see Chisholm and Holland,
1987; Chisholm, 1987; Holland, 1989). Mctaphorically speaking, it is as if
West German youth researchers are in the process of changing their
camera, whereas in the UK we are seeking a sharper lens for the one we
alrcady have.

Social-culiural Reproduction, Gender Problematics,
and the Active Subject

For the purposes of youth rescarch, to what extent is social-cultural
reproduction theory over-determinist; and to what sorts of problems has
it been applied?

To take the second question first: in that the perspective has been
primarily brought to bear on class analysis it is incvitable that gender
problematics have been marginalized, both as an independent analysis
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field and where the aim has been to articulate gender with class on an
equal basis (see here MacDonald, 1981). Equally and in parallel, the
marginalization of gender problematics and the distorted image of girls
in youth studies is no longer a matter for argument (see, for example,
McRobbie, 1980; Griffin, 1985; and for the FRG, Bilden and Dietzinger,
1988). In the mainstream of contemporary youth research not a great deal
has changed over the decade. Girls are more frequently included empir-
ically and consciously, but the analytic perspectives still incline to the
androcentric. In other words, masculinity and male patterns are taken as
the ‘neutral’ or the normative; similarities are emphasized in a uni-
dimensional way; girls are intermittently pinpointed or treated as a
sub51dlary theme (sce, for examples Brown, 1987; Springhall, 1986; and
various contributions to Bates et al., 1984; Lauder and Brown, 1988;
Walker and Barton, 1986).

This relative invisibility and lack of definition in the images of girls
and young women is not so much a question of their actnal or supposed
participation in youth (sub)cultures. Nor can it be necessarily traced back
to a lesser interest in, or more difficult access to, girls’ perspectives and
activities. In a theoretical sense the problem lies in the relative weighting
of the sphere of production over against the sphere of reproduction. (In clear
distinction to the term social-cultural reproduction I use the plain term
‘reproduction’ in its feminist sense, to refer to activities and sphercs of life
which are located in familial/domestic and houschold contexts, cf. Del-
phy, 1984). Usually, the starting-point for analysis is the public sphere of
production. The sphere of reproduction (generally not so termed) effec-
tively becomes that which cannot be clearly allocated to the production
sphere. As a result, reproduction is treated analytically as if it were
sccondary to and dependent upon production. If, however, we begin by
regarding the two spheres as interdependent and of equal rank, gender
problematics are automatically integrated rather than tacked on. At the
same time, we are placed in a better position to make sense of youth
cultures and youth transitions, which means that we are also better placed
to make sense of boys’ as well as girls” experiences and social locations.
Analytic integration is in any case an important consideration, given the
cvidently changing organization of production and reproduction in
advanced capitalist social formations. I am not thinking here only of em-
ployment and houschold patterns, but also of a shift in the division of
labour and distribution of tasks between production and reproduction —
for example, the reprivatization to the domestic of various commercial
and social services. In this context, a consideration of critical moderniza-
tion theory in relation to individualization processes might enrich UK
debate, and not only in youth rescarch.

A provisional response to the charge of over-determinism in social-
cultural reproduction theory has focused on the conceptualization and
integration of the active subject. Agency and hegemony are linked
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together in an image of the active subject in constant struggle with
structured and structuring contradictions; the struggles result in dynamic
but systematic patterns of resistance and accommodation (see for exam-
ple, Aggleton, 1987, Anyon, 1983; Chisholm, 1987; Connell er al., 1983;
Gintis and Bowles, 1981; Giroux, 1983; Kelly and Nihlen, 1982). A
comprehensive understanding of these processes requires a systematic
analysis directed to how social-cultural reproduction occurs, shifts its
forms, and is remodelled — not merely in wl.ase interest these processes
operate. We thus need a youth research which encompasses the full range
of social individuals, social positions, life contexts, strategies and con-
sequences. Equally necessary, however, is a youth research able to ex-
trapolate structuring principles which can provide sociological explana-
tions for individual biographies.

Youth Trausitions and Social Reproduction

Structuring principles and the analysis of their interdependence demand
both historically specific anchoring and holistic, temporal contextualiza-
tion. The concept of social-biographical transition offers a mecans to draw
these strands together.

It is not coincidental that in Britain youth research has never really
managed to establish itself as an independent specialism, but rather that
youth researchers find themselves in a number of disparate professional
discourse locations. In the conceptual ordering system of social science
specialisms, what used to be termed the study of social organization
(social class, bureaucracy ...) and social institutions (family, education
...) takes precedence over a temporal ordering of social life linked to
social biography and life cycle. (Child development in psychology is an
exception, but not a uscful one for modern youth research, cf. Walker-
dine, 1987.) In other words, we have prioritized a frame of analytic
reference which favours a horizontal division of presumed areas of ‘social
life’. The theoretical rationales for these divisions and their foci may vary
widely. In essence, though, individuals are seen to pass through and
operate in these arcas at different points in their lives, but the analytic
perspective emphasizes isolation and sharp sequence rather than relational-
ity and synchrony of cxperience (Kohlia, 1986, makes similar points).
This horizontal ordering follows axiomatic divisions between the public
and the private, production and reproduction spheres; simultancously,
processes of transition between social locations and life contexts are
underexposed. These divisions have been carried over into youth studies.
Its analyses have tended to be framed in ways compatible with the effects
of subordinating gender to class; and have gone on to produce a rather
static and isolated view of youth as a life-stage. The underemphasis of a
vertical frame of reference grounded in tu> life-cycle has made it more
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difficult to access generation as a socially structured category of experi-
ence. The case of gender divisions is a classic example of the need for an
analytic integration of the vertical with the horizontal. It is manifestly
evident that women and men do not share similar social-biographical
locations and trajectories, whether in the material or the normative sense.
If we combine gender and generation, as, for example, in the study of
adolescent girls, a primarily horizontal framework which also concen-
trates on the public and upon the production sphere appears inescapably
inadequate.

I do not suggest that vertical frameworks should replace horizontal
frameworks, but rather that youth research requires the two to operate
together. If we then imagine this structure in the form of a Rubic cube
moving through space and time, we see that youth research to date is
largely located in the various ‘boxes’ of the lower rows and colummns. It
is, however, at the intersections of the boxes that contradictions and fields
of tension are most visible and palpable; it is in negotiating the nodes that
the active subject has to find and apply solution strategies. It is in this
sense that the concept of transition is a productive one for youth research;
the linked interfaces betwcen education-employment and childhood-
adulthood simply have to be a critical nervecentre for social-cultural
reproduction, both its strength and its vulnerability (cf. Chisholm, 1987,
for a more extended discussion). One task for youth research must be,
then, to evince, historically and specifically, where divisions and inter-
sections are placed and how active social subjects approach and negotiate
these nodes. The social life cycle then becomes the medium-range analy-
tic scaffold for this task (see chapter 11 by Engler in this volume, for a
similar approach based on Bourdieu’s concept of social space).

In the UK, we have yet to embark on a reproblematization of the
concepts ‘youth’ and of the ‘youth phase’, probably because young people
arc not seen as a unitary category in the first place —— i.e., the differences
between youth fractions are seen to outweigh the similarities. To ‘nor-
malize’ youth as a given stage in the life cycle certainly creates problems
for gender-specific analyses; the social science literature on adolescence,
for cxample, has been prone to take the male social life cycle as the norm,
as the starting-point. In practical terms, it is remarkable how this andro-
centrism is embedded in the structures of the social institutions and
organizations through which young people must pass. The organization
of secondary cducation and vocational training, for example, bears much
less relationship to girls’ social and personal development trajectories than
those of boys. Girls encounter sharp and critical struggles with the
inevitable contradictions to which they are subject under modern patri-
archy at a stage of social life in which they are highly vulnerable; the
outcomes of those struggles set them on courses subsequently difficult to
modify (see here the debate over coeducation, for example, Deem, 1984;
Mahony, 1985; for the FRG, Faulstich-Wicland, 1987; Hurrelman, 1986;
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Metz-Gockel, 1987). From this vantage point, we might conclude that a
destandardization of the social life cycle or a destructuring of the youth phase
could work positively in girls’ favour. Unfortunately, we do not have an
adequate empirical basis upon which we might make that judgment. It is
not at all clear just how the ‘institutionalized life cycle’ has affected and
currently affects women’s and men’s lives as a whole. Whether we are
now facing processes of destandardization or, rather, new forms of
standardization is hence an open question. In any event, we have not yet
markedly succeeded in structurally integrating girls into our understand-
ing of ‘youth’. Insofar as this marginalization is not resolved, theses
which propose a general destructuring of the youth phase are premature
and unpromising.

Young People and Social Change: Trends and Prospects

Overview

British youth finds itself in a society which continues to be marked by
structured systems of inequality along the divisions of class, gender,
ethnicity and race, and, increasingly, geographical location. Institution-
ally, arrangements for youth transitions between education and employ-
ment have (until now) operated on the basis of a majority leaving
full-time education at (now) 16+, i.e., immediately following the end of
compulsory schooling, whereby a significant proportion of school-leavers
possessed few or no marketable qualifications. Economically, except dur-
ing the decades of post-war affluence (i.e., the fifties/sixties), this major-
ity were channelled through a specifically youth labour market until the
point at which they gained full adult worker status and, in particular,
pay. They may or may not have received formal or informal training of
somc kind during this time, but their role was that of a cheap and
low-skill labour force which was gradually socialized into appropriate
attitudes and behaviour not only by employers but also by adult em-
ployees.

Culturally, over this century (and particularly from the fiftics) young
people have gained considerable autonomy of identity and expression.
However, prolonged dependenice upon parents has never been a feature of
British industrial socicty, certainly not for the majority of its members,
the working-classes. Until well into this century such families perforce
pursued a strategy of economic cooperation — individual members con-
tributed their wages to the family purse, and received funds back accord-
ing to status, nced and availability; this kind of arrangement can still be
found in some family circumstances (sec Allatt and Yeandle, 1986), but
this is not economic dependence of the kind we usually mean today in
conncection with young people and their parents. In cultural terms, whilst
the majority of young people have probably always enjoyed mutually
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supportive and basically affectionate relationships with their parents, ex-
pectations have been that young people are economically and socially
responsible for themselves once they have left full-time cducation.

There have always been class and gender differences in these pat-
terns; youth was extended for the more affluent, and differently consti-
tuted for girls. (Equally significant provisos apply in considering youth
transition patterns for and between minority ethnic and racial groups,
though we still know embarrassingly little here.) However, parents’
statutory responsibility to support their children economically dissipates
rapidly after the age of 16, even if their willingness to do so is increasingly
assumed in social security and educational policies and practices. Neither
parents nor young people are inclined to find such assumptions just.

Most centrally, then, ‘youth’ is not understood in the UK as a
unitary or homogeneous category; young people are viewed in culturally
autonomous terms, but the majority are economically vulnerable; ‘youth’
as a life-stage has been a fairly short period (even university students will
be on the labour market by age 22/23 at the latest). Since the mid-
seventies youth unemployment has cut a swathe through young people’s
landscapes, leaving an open wound filled with broken transitions, mas-
sive disillusionment, and smouldering resentment. Under these circum-
stances it is unsurprising that ‘few areas of social and political research have
witnessed such a swift development ... than the study of the youth
labour market and youth unemployment’ (Solomos, 1985, p. 343). In
many ways, this has been the very constitution of youth research in the
eighties, coupled with continuing study of the structures and processes of
schooling in relation to transitions and social reproduction. The material
we have available is on balance qualitative and cross-sectional, but is
increasingly shifting to incorporate both qualitative/quantitative and
longitudinal data. The Scottish Young People’s Survey has been collecting
predominantly quantitative information on youth transitions rcgularly
since 1971, but for England and Wales this kind of baseline data is only
now beginning to be assembled, through the Youth Cohort Study and the
ESRC 16-19 Initiative.

The strength of the British empirical rescarch on young people in the
last decade has lain in its close dissection of the specific realitics and
experiences of increasingly finely-differentiated social groups; and whilst
many young people have found themselves stranded for long periods in a
social and economic hiatus (at high and often personally destructive cost),
the studies have been able to convey a sensc of young people’s agency and
resilience in finding a way through. In consequence, its weakness lies in
an unwillingness to formulate general perspectives on youth which might
engage with macro-social analyses of social change; and its empirical base
remains uneven. Our knowledge of young people from the various frac-
tions of the middle classes, of those beyond the teenage years, or of those
on higher-level education and professional training routes, is currently
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sparse and/or considerably out-of-date. We still know relatively little
about young women and ethnic/racial minority youth — and very little
indeed about how the major social divisions articulate together in material
and cultural terms.

Prediction in the social sciences is an intrinsically high-risk activity; it
also enjoys a dubious reputation on epistemological grounds, but any
consideration of the directions and implicatons of social change inescap-
ably entails interpretive extrapolation from a variably certain base. What
are the main features of British society and economy as these have
developed since the mid-seventies; in which directions is Britain now
moving? What have been and will be the likely consequences for youth as
a ‘social condition’?

Demographic Change

If *the child has become the quality product of industrial society’ (Halsey,
1986, p. 113) then demand is about to outstrip supply: the number of
16-19-year-olds in the UK population will drop by 25 per cent between
1987 and 1995 (LMQR, July 1988). As in comparable European coun-
trics, Britain is moving rapidly towards an ageing population, and the
uneven age-cohorts characteristic of our twentieth-century population
history will accelerate the transition within a decade. The implications for
all age-groups and for a range of social and institutional arrangements are
of some moment, but in the short-term the possibility of an excess of
demand over supply in the youth labour market has begun to be voiced.
Indeed, some personnel planning absurdities have surfaced in this connec-
tion: recent health authority recruitment targets for nurses in England
proposed to employ half of all female 16/17-plus school-leavers with five
good GCSE or better passes in 1995! Youth unemployment, on this
scenario, would disappear cffortlessly; however, the reorganization of
16-19 education and training, in particular the introduction of YTS, has
already shifted the nature and timing of youth transitions. Whether,
however, demographic factors will work in young people’s favour on the
labour market is unclear given that general employment levels do not
show signs of significant improvement and that young people may be
competing with other groups. The health authoritics have now revised
their plans; they hope to recruit not only more young men but also
mature entrants and  women returning to nursing after childrearing
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Social Inequality and Cultural Capital

Inequality has continued to be the outstanding feature of both income and
wealth distributions in the UK (as it is in other similar societies), but
Halsey (1988, p. 29) is able to show that since the mid-seventies divisions
between a prosperous majority and a depressed minority have indeed
deepened. Poverty has become more widespread: in 1983, 36 per cent of
the British population lived at/around supplementary benefit level. The
‘two nations’ have been separating out residentially: the multiply~
deprived are increasingly left behind to live under deteriorating condi-
tions in the inner citiss, those who can afford to do so move out to the
fringes (Halsey, ibid., citing data from the Faith in the City commission
report). The regional skew in affluence and opportunity has produced the
so-called ‘Roseland’ phenomenon (= Rest of the South East land): its
limits are acceptable high-speed BR commuter journey time from central
London, currently around Grantham and Doncaster, where those seeking
quality of life in provincial and rural England buy larger houses at
cheaper prices and commute daily to lucrative London employment.
Local house prices respond by rising out of reach of the borrowing
capacity of local ‘first-time buyers’, largely young couples in their twen-
ties trying to set up an independent household. However, migration in
the other direction is at least as problematic in its housing consequences.
The proportion of one-person households, a group composed of both the
very young and the old, is increasing nationally: 23 per cent in 1983,
compared with 17 per cent in 1971. Young people secking employment
are attracted in large numbers to the cities, especially London. London’s
housing stock has the worst index of overcrowding and well below
average amenity standards; for young single people with limited financial
resources private rents are high and council housing hard to get, so the
young homeless are an expanding group in the inner cities (see also
Liddiard and Hutson, 1989, for a Welsh study of young homelessness).

We have an abundance of research data on rates and patterns of social
mobility in the twentieth century; once again Halsey has concluded that
modern Britain combines a sclf-recruiting ‘mature working class’ with
an ‘arriviste middle class’. Although conventionally middle-class (i.c.,
routine non-manual and abovc) sectors of the occupational structure have
expanded enormously, underlying mobility patterns have not changed:
relative mobility chances arc stable or increasingly unequal, absolute rates
of upward mobility have increased. Inequality of relative educational
chances by social class origin has remained stable; inequalities by gender
have declined if achievement and participation levels are the measure, but
not if patterns of participation (and their labour market consequences) arc
considered. In the mid-cighties, marked sex differences in subject choice
both at school and for further/higher cducation courses still exist: young
women choose languages, social and business administration, creative
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arts, biology and medical subjects; young men choose mathematics,
engineering and physical sciences. Whilst at 164 41 per cent of girls but
only 31 per cent of boys opt for a further education course at college, sex
differences in the aspired level of 18+ higher education persist: a higher
proportion of boys opting for the highest-status level, university (Youth
Cohort Study. Sweep 2, 1989). Girls’ take-up of further education has
traditionally exceeded boys’ for decades, but the reasons have lain in girls’
poorer access to apprenticeship-linked employment at 16+. The intro-
duction of YTS has not changed this situation cither beyond or within its
confines, where girls remain clustered in female-typed sectors and
(together with black and Asian young people of both sexes) on the less
desirable college-led schemes (see Cockburn, 1987; Clough et al., 1988;
Courtenay, 1988). There has been no shortage of studies which demons-
trate how educational experience is gendered, and ultimately works to
girls’ disadvantage in the transition between schooling and the labour
market, though space precludes further discussion here (see carlier refer-
ences). Few studies document similar processes for ethnic/racial minor-
ities (but sce Barton and Walker, 1983; Carby, 1982a; Fuller, 1980; Mac
an Ghaill, 1989; Troyna, 1987).

If we return to the topic of social mobility in relation to education
and class origin, on which we have most research data (even if this is
almost wholly restricted to white male experience), the difficulty of
interpretation into the future becomes evident. It can be argued the
cvidence indicates that ‘the social reproduction of generations is a repro-
duction of a hierarchy of cultural capital’ and that there has been a shift
from the transmission of material capital to that of cultural capital
(Halsey, 1986, p. 115). This by no means implies a more open society for
the majority, for whom the principle of intergenerational continuity of
familial status applies. And although educational achievement improves
chances of working-class upward mobility, it is cqually so that the
majority of the contemporary middle-class did not attend private schools
or university, i.e., they did not achieve or retain their social status
through the acquisition of distinctive educational credentials or titles.
Education per se has not yet proved to be the main key to the reproduc-
tion of class relations in Britain, quite apart from the class-based inequali-
ties which operate in the process of schooling to select out working-class
children and young pcople. This suggests that to translate the concept of
cultural capital into the acquisition of educational or quasi-educational
credentials and titles in projecting how the life-phase of youth may be
constructed in the future may well be misleading, at least for the UK.
Raffe and Courtenay (1988) characterize the Scottish educational system
as nearer to a contest-mobility model than is education in England and
Wales, and thus in some ways more similar to the FRG’s educational
system. However, the patterns of differentiation between young people
in the two countrics are very similar. ‘Far from being a homogeneous

45

53

RIC

PAFullToxt Provided by ERIC




Q

ERIC

PAFullToxt Provided by ERIC

Lynne Chisholm

social group, “youth” finds its experiences and chances differentiated by
gender, geography, social and ethnic background and educational attain-
ment’ (ibid, p. 39).

Where chances are unequal enough, where the cultural capital pos-
sessed by some families and groups has little overall social or market
currency, it is difficult to see why these parents would continue to invest
in their children’s run for credentials. The UK, unlike the FRG, has never
established a comprehensive system of formal links between levels and
kinds of education/training and labour market/occupation sectors (see
chapter 8 by Helga Kriiger in this volume). In other words, formal
qualifications regulate access to and practice of only a proportion of
occupations, primarily towards the professional end of the hierarchy. It
could be argued that current changes in the organization of education and
training will encourage parents and young people to stay in the race for as
long as they can and to compete as hard as they can. But this assumes that
most parents and most young people do not already try long and hard.
They do, but there simply are not sufficient opportunities at any level,
and they run out of cash, never mind cultural capital, to keep going. In
sum, ‘it is clear that at present the trends are leading to increasing social
divisions and increasing social injustice. Not only is the distribution of
income becoming more and more skewed, but so is the distribution of
work’ (Watts, 1987, p. 9).

Work-values and the Distribution of Work

Except for statistics showing rises in the amount of overtime for hourly-
paid workers we have little direct information, but it is plausible to
suggest that the way in which the British economy has been regenerated
since 1979 has not only resulted in high levels of unemployment but also
in high levels of overwork for those in employment. This is in part a
conscquence of chronic understaffing, especially but not exclusively in
the public sector, and of a labour force climate favouring employers in
recruitment and job demands. Whether changing values have followed or
have cxercised an independent influence is a moot point. Nevertheless,
the schism between apparent workaholics and the depressed, often long-
term, unemployed is readily observable. Paradoxically, far from regen-
eration and technological innovation producing a redistribution of work
and more leisure for all, the distinction between work and play is dis-
appearing for both groups.

The responsc of young people to these changes is largely unknown
in youth research termms. Willis (1986) has argued, on the basis of a
mid-eighties policy study in Wolverhampton, that the broken transitions
that follow from mass youth long-term unemployment arc of ecnormous
cultural and social significance. He tentatively poses the question of
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whether the generations of young people so affected since the mid-
seventies constitute the germ of a new underclass, which will gradually
establish itself as part of British social structure in the coming decades.
The Wolverhampton study showed long-term unemployed young people
to be interested in the same kinds of consumer goods and leisure activities
as their employed pcers, but that their actual participation in these was far
more limited. Lack of money obviously severely restricts (even local)
travel and use of commercial leisure facilities, but in principle the young
unemployed have much more time than do their employed peers. Yet the
majority were relatively socially isolated, spending much time in the
home and doing ‘more of the same’, i.e., watching TV, listening to
music. They were much more unlikely to use community facilities or to
get involved in voluntary or political activities. Patterns of courtship,
especially for young men, changed: they were less likely to have girl-
friends, and saw them less often. Beuret and Makings (1987), in a study
of a group of young women hairdressers aged 16—25 whose boyfriends
were unemployed, described vividly how the girlfriends devised compli-
cated strategies and manipulations to preserve their boyfriends’ ‘face’.
Normative expectations for these (and many other) social groups are still
that the boyfriend bears a higher share of the costs of courtship; this
usually means they have more say in where to go and what to do, and on
occasion can make (and finance) choices intended to ‘impress’. The young
women in this study went to great lengths to disguise the effective
reversal of this pattern. Intcrestingly, the rescarchers suggest that such a
situation weakens the female dependency syndrome which is conven-
tionally part of the anticipatory socialization function of courtship, even
though there is no overt challenge to convention. Willis' Wolverhamp-
ton study found that youth unemployment sharpened the gender-
differentiation in activity patterns: young men became more involved in
‘spectacular’ youth cultures, young women's lives became more restricied
to the home and to domestic labour in the service of their families (or
their boyfriends/partners).

All studies of the young unemployed confirm that they are likely to
blame themselves for their failure to find employment, and that despite
the consequences of unemployment for their self-csteem, they have not
ceased to place a high value on ‘work’ as an important part of life from
which they do not wish to be excluded. A job may or may not be
intrinsically rewarding, but only a ‘proper job and a proper*wage’ gives
access both to adulthood and to the consumer socicty. This is no surprisc,
given the work-centred and competitive values which are certainly
strongly supported in public policy, although we do not know how far
‘yuppie'-type values have actually been adopted by large sections of young
people at school or at work. Aggleton’s (1987) middle-class ‘A’ level
college students were certainly not recognizable as ‘yuppics’ in the sense
alluded to here, though they did show signs of individualization in their
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approach to life: they emphasized the personalized and personalizing
nature of authentic commitment, and consequentially were distanced
from commitment to collective cultural or political practices. Aggleton
attributed this to the form, not the content, of the parental culture they
had experienced; furthermore, these students underachieved at 18+, i.e.,
they did less well than they ‘should” have done in their examinations.
This suggests not only that familial context and educational achievement
may work together in initially unexpected wayz, but also that the class-
cultural fractions which favour both educational success and ‘yuppieness’
may be quite specific.

If the phenomenon actually does exist, it is most likely to be found
amongst the armies of young Londoners who have found lucrative em-
ployment in and around the City; and it is worth mentioning that in the
financial service sector young people with comparatively low-level quali-
fications can earn comparatively high salaries, a development which is
separate from the management/professional-level ‘yuppiedom’ of the
highly-educated. It is impossible to say how far such values and their
associated life-styles are heralds for the future as far as youth in general or
particular social groups are concerned.

The Future of 'Work’

There is considerable academic discussion about the nature of post-industrial
society and the social division of labour, but Britain has still to engage in a
sociopolitical debate over the concept of work in the light of structural
unemployment, technological innovation, and the distribution of rewards
in the advanced economies. The future scenarios drawn together by Watts
(1983 and 1987) offer a useful frame for consideration here. In the uniemploy-
ment scenario, the ‘two nation’ pattern as it has developed in Britain since the
mid-seventics would continue unchanged, with the socially weak constitut-
ing a flexible reserve labour force for the secondary sector of a dual labour
market. The social risks associated with this scenario are manifest. The
potentia] for youth unrest is but one of these, and the link with racial unrest
explx* e, since ethnic/racial minority youth are increasingly and reason-
ably inclined to sce their particularly unfavourable situation as fundamental-
ly attributable to institutionalized racism (see Willis, 1986; but for an
understanding of the complexities surrounding this topic, see Gilroy and
Lawrence, 1988; Solomos, 1988).

The leisure scenario would destigmatize the non-employed, who
would form the basis of a new leisure class. There scems neither much
prospect nor much evidence that contemporary British youth, whether
underprivileged or ‘successful’, are moving in this direction. The employ-
ment scenario foresees a more even distribution of available employment
and its associated income and status; the work scenario implies a
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reformulation of the concept of work to include both education/training/
regeneration cycles and all so-called ‘non-productive labour’ (in the
family, voluntary work, etc.), on equal terms. Watts’ view is that Britain
has moved too far down the road of the unemployment scenario to change
direction into the employment scenario. He favours a change of course into
the work scenario, anchored in an individual right to a guaranteed basic
income.

Given the contemporary economic and political situation in the UK,
the wind does not stand fair for changing course in the foreseeable future.
A comparison with the FRG is instructive. We might suggest that West
Germany, too, has pursued the uremployment scenario during the same
period, but the consequences have been somewhat milder. Despite similar
fiscal and expenditure policies, the greater affluence of the West German
economy has enabled containment and segmentation of unemployment.
The much more highly-regulated mechanisms for transitions between
cducation/training and the labour market and an established, large-scale
vocational education/training sector have been particularly important in
containing the scale and the consequences of mass youth unemployment.
This does not mean that processes of economic and social polarization
simnilar to those evident for Britain have not taken root, but they have
been generally less stark; only now are the consequences of this trajectory
becoming more evident (for example, the polarization of the vote in the
1989 local and European clections; the urban housing crisis). It could be
argued that it is not too late for the FRG to switch direction cither to the
employment or to the work scenario, and indeed current sociopolitical
debate reflects just this question. It is impossible to know how this debate
will be resolved at the present time; there is little political consensus
within the partics, or between policymakers, employers and the unions.

Speculatively, we might propose that were cither the FRG or the UK
to move to the work scenario, young people might well make gains:
educational and quasi-educational activities would be relatively upgraded
in terms of both status and reward, and their distinctive cultural creativity
would play a more highly-valued role. However, it is more likely that the
social division of labour will continue to be organized very much as it is
now.

Education and Youth as a Cultural Fraction

The gradual extension of compulsory education and rising rates of post-
compulsory participation are features of post-war and contemporary
Britain as they are clsewhere. However, the proportion of the 18+
age-cohorts taken onto university or polytechnic degree-level courses has
remained at around 134 per cent since 1970 (but see below); extension of
full-time education has occurred most significantly in the further educa-

49

RIC

PAFullToxt Provided by ERIC




Q

ERIC

PAFullToxt Provided by ERIC

Lynne Chisholm

tion sector, i.e., for the 16—19 age-group at below degree level. The
Youth Cohort Study (LMQR, January 1989) found 43 per cent of its 1985
17-year-olds in full-tisne education and a further 25 per cent on YTS, i.e.,
in full-time vocational training-plus-education. Only 20 per cent had
full-time employment. This represents an enormous change since the
beginning of the seventies, originating initially in educational policy but
increasingly a consequence of youth unemployment — the acquisition of
more qualifications to optimize labour market chances gradually merged
into the take-up of courses and schemes provided for school-leavers
unable to find an apprenticeship or simply a job.

The establishment of YTS effectively means that education or train-
ing through to the age of 18 has become the pattern for approximately 70
per cent of contemporary age-cohorts. It would be misleading to equate
YTS with post-compulsory education in schools and colleges, in principle
and (largely) in practice, but the divisions at 16+ do represent an educa-
tional as well as a social selection process. The less well-qualified, i.e.,
those with poorer public examination results, are more likely to move
into YTS than they are to stay in full-time education or to find employ-
ment. Taken together with the curriculum and assessment reforms intro-
duced during 1987/88, the trend towards a more strongly monitored
standardization of educational provision and a proliferation of distinctions
between levels and kinds qualifications is clear. Parallel developments in
expanding access through new forms of accreditation and progression
routes — still in a very early stage — imply not only a potential democra-
tization of opportunity but also an increasingly individualistic form of
engagement with education/training systems. Educationally, then, the
stage is set for an intensification of individualized reproduction and pro-
duction of social divisions and distinctions through the use and acquisi-
tion of cultural capital.

It has been suggested that the relative demand for university-level
education will also risc: the correlation between social class and fertility is
shifting from inverse to positive (i.c., the higher the social class of the
parents, the larger the achieved family size), and the ‘middle-class’ propor-
tion of the population is increasing due to occupational structure shifts
(Coleman, 1988). Certainly current projections of future undergraduate
numbers propose an age-cohort participation rate of 18 per cent by the
mid-ninctics (LMQR, October 1988). If credential inflation reaches fur-
ther into higher education, we may witness an extension of university
studics into postgraduate courses on a much wider scale than the UK has
known to date — just at a time when comparable countries (for example,
FRG, Finland) are devising means of curtailing the length of university
study.

There is little likelihood, however, that a ‘post-adolescence’ life-
phase extending into the thirties will crystallize as part of British culture,
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although a ‘dinky’ (double-income-no-kids) fraction might well establish
itself should the trend to later childbearing continue and spread beyond
the relatively well-educated. The kinds of post-adolescence life-stage de-
scribed for the US and detected for the FRG depend on conditions not
extant in Britain. In the UK, a relatively small proportion of young
people have extended educational participation, university studies end re-
latively early, graduates are expected to ‘settle down’ into stable careers as
soon as possible, and a post-‘68" alternative political-cultural infrastruc-
ture’ has never fully developed. Furlong et al. (1989), however, argue
from Scottish data that expanding educational opportunities are likely to
lead to a narrowing of sex and class divisions in leisure practices. Implicit-
ly, this interpretation parallels the kind of arguments made by Zinneker
(see chapter 2 in this volume).

Current UK policy on educational provision is, however, also mov-
ing closer to the American private enterprise provider-client model:
parental choice within state-funded compulsory schooling. and individual
‘investment expenditure’ in a free mixed-economy market of further and
higher education/training. If parents continue to be the major investors
on behalf of their offspring, young pcople w il be increasingly under
pressure to bring a return on that investment. If opportunities for part-
time study combined with peripheral employment expand, young people
are likely to gain more personal autonomy and more influence over those

agencies which regulate transitions. But how is the youth labour market
developing?

Young People in Production and Reproduction
A4

Raffle (1986 and 1988a) concludes from Scottish data that there has been
no significant structural change in the relationship between youth and
adult labour markets as a consequence of unemployment or of shifts in
the occupational/industrial structure. Essentially, school-leavar employ-
ment in manufacturing has dropped very sharply, particularly for girls,
because of the concentration of female employment in food, textiles and
clothing manufacture, where the decline during the seventies was greater
than average for the sector. In general, occupational and industrial seg-
regation of employment by sex has increased since 1979. In this context,
since the mid-sixties and especially between 1971-1981, the managerial/
professional scctors have grown much more rapidly than the clerical
sector; and since 1966 the absolute number of people employed as sales-
persons has fallen rapidly (Price and Bain, 1988). The feminization of the
clerical scctor had been largely completed by the fifties, but in the sales
sector feminization was only fully established during the seventics —
following retailing modernization and a consequent decline in the num-
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bers of those employed. In other words, men moved our of this sector as
opportunities contracted and the nature of sales occupations changed to
reflect a more complex and fractionalized division of labour.

Trends in occupational segregation by sex are important for the
youth labour market, since women and young people frequently find
themselves similarly located. My own research on young people in re-
latively depressed areas of London in the mid-eighties indicated that ‘sales
assistant’ was nof seen as a female-typed job, though it was most definitely
a female-typed expectation. In other words: boys do not want to become
sales assistants, but both girls and boys know that many 16+ school-
leavers do become sales assistants — archetypally in large supermarkets
and department storcs. Nevertheless, boys do not see this as an occupa-
tion they would want to continue in permanently — it is a ‘fill-in’ until
something more desirable comes along. Girls do not generally rate sales
jobs as a first-order or desirable aspiration cither — they are more likely
to sce these as a fall-back should they not sccure their first choice. The
difference then is that girls are much less likely to escape from these sales jobs
at a later date.

We could conclude that an emerging feature of majority youth transi-
tions is to takc a readily-available but relatively uninspiring job as a
temporary measure, but that transition to more desirable sectors is reg-
ulated significantly by the usual factors of gender, race and class. In other
words, we are describing here a dual-labour market mechanism as it
affects young pcople: a gencralized and cheap youth labour market is
gradually transformed and sorted into a much more highly-stratified
adult labour market. Retailing, a sector which is only part-way through a
technological revolution, is a good example of strategic labour force
utilization of this kind. Thc retail sales force as it is conventionally
understood has no long-term future, and much of it has been progressive-
ly deskilled since the sixties — which is one reason why using a young
and unskilled labour force is both feasible and attractive. A high propor-
tion of retailing employees are now young people cither working part-
time well before leaving school or full-time as YTS trainecs or as casual
labour.

Buswell's (1989) study of a group of clerical and retailing YTS
trainces’ responses to their experiences in the workplace and at college
describes the contradictions which arise: their jobs arc located in the
secondary scctor, which is organized around low commitment, high
turnover, and dependency, but at college quite the opposite values and
traits arc assumed and encouraged. She points out that recent and con-
tinuing service sector growth is based on part-time and temporary jobs,
and that it is the pattern of employers’ requirements for a flexi le and
expendable reserve labour base which has fuelled this expansion rather
than young people’s desire to combine employment with further educa-
tion (or marricd women's assumed preference for part-time work). She
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concludes that ‘marginal’ occupations are now the site of work for both
sexes; a quarter of the retail and clerical students on the course she studied
were male — and this in a region noted for its traditional values. She
suggests that the economic periphery may well be indicating the future,
not the past, in this respect (ibid, p. 181).

On the basis of my own study, it would appear that this is not good
enough for young people of cither sex, but that young men are ultimately
better able to avoid it as a permanent location. It may well be that young
people’s educational patterns and production locations are moving to-
wards greater convergence. But the continuing divisions in their reproduc-
tiot locations ensure that young women’s educational achievement brings
a relatively lesser return on the labour market and that as adult workers
they are less able to cscape from the secondary sector.

Young people from ethnic/racial minority groups are in a more
complex, difficult situation. There is a marked trend towards above-
average participation in post-compulsory education and training for these
groups, which reflects a strong motivation to achieve upward social
mobility via educational achievement. This applies equally and perhaps
especially to young women. Education is traditionally highly-valued in
Hindu culture, for daughters as much as for sons; in Muslim Asian
families, educational achievement is an acceptable means for daughters to
avoid early marriage. Young women from Caribbean backgrounds try to
turn the ‘double negative’ of race and gender into a positive outcome by
cducational achievement and career commitment; the links between
women’s family roles and their employment status have been historically
differently constituted than for white European women, so that combin-
ing the two is not similarly ideologically suffused. We could suggest that
should the investments these groups of young people are now making
not produce an acceptable labour market return, the potential for social
unrest in the nineties will increase.

The changes in patterns of marriage, childbearing and household size
and structure over the course of this century are both fascinating and are
becoming increasingly complex, but the central point remains that
kinship and marriage expressed through the life~cycle of the nuclear
family still structures most people’s domestic arrangements for most of
their lives (Leonard and Speakman, 1986). Further, all studies of the
domestic division of labour show that neither ideologics nor (still less)
practices have changed with respect to gender roles. Regardless of their
actual (typically low) level of participation, contemporary men give more
assistance with childcare than with housework, but the ideology of
mothering has not shifted: nor have the organization of employment or
employer attitudes made the integration of work and family roles much
casicr for women or men. Young people’s experiences of family life are
unlikely to change dramatically in the near future, then.

It is not necessarily helpful to seek indicators of coming social change

53

td 61




Q

ERIC

PAFullToxt Provided by ERIC

Lynne Chisholm

in the voiced opinions and attitudes of ycung people themselves. Were |
to rely on what 11-16-ycar-old Londor. girls told me in the mid-eighties,
I would have to conclude that mausiage and family life are on the brink of
collapse: a majority of the (working-class) girls interviewed said they
ncither wanted to marry, nor wanted to have children (as Lees, 1986, also
found). A notable minority wanted to have children, but to dispense with
husbands (who were viewed as generally irksome and lazy). They also
said that if they did marry/cohabit, they wanted to establish a more equal
sharing of the domestic load and certainly did not want to be ‘chained to
the kitchen sink’. Boys of the same ages and backgrounds had no inten-
tion of practising domestic symmetry, quite the reverse. Other studies
have uniformly found that girls generally do more domestic work in their
parents’ home than do their brothers, though teenage girls may not
realize that they too take their mother’s domestic labour for granted (for
example, Griffin, 1985). Similarly, Hayes (1989) concludes from a study
of white middle~class youth that the future is unlikcly to see a change in
the greater role women play in caring for their parents in old age.

On the onc hand, it is evident that most of these girls will marry and
will have children. Under foreseeable labour market and ideological con-
ditions they will also remain primarily responsible for housework and
childcare, regardless of their employment status. On the other hand,
these girls — and many others — are voicing their discontent with their
location in reproduction, the boys their satisfaction. Surface liberalization
of attitudes since the sixties together with the actual increase in (married)
women’s labour force participation has also lent women more moral and
economic power to voice that discontent. These kinds of changes may
point towards both continuation of the trends to later marriage, childless-~
ness and later childbearing and to increased muarital conflict and divorce.
However, this can be interpreted as a process of polarization between the
scxes rather than as evidence of increasing homogeneity. The renegotia-
tion of the social division of labour between the sexes has yet to com-
mience in carnest; and only at a relatively superficial level is it possible to
say that women’s and men'’s lives are becoming more similar.

Conclusions

Looking towards the future, it seems that polarization processes as a
consequence of the emergence of an underclass in the UK enjoy some
measure of empirical support. Additionally, there are as yet no serious
signs of a redistribution of work in either the production or the reproduc-
tion spheres. In this sense it is difficult to make an argument for assimila-~
tion of gender-specific divisions of labour and a corresponding significant
weakening of sex roles; a prognosis of fundamental social change in this
arca in the foresceable future is hardly justified. Finally, structural factors
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suggest that youth as a social category will remain highly heterogeneous
in character.

We can draw two major conclusions from these features. Firstly,
framing conditions of social life in the FRG are indeed significantly
different from those in the UK. The most important factors to consider
herc are, firstly, the two countries’ differing formal youth transitions
mechanisms (cducation-training-labour market; see chapter 8 by Helga
Kriiger in this volume) and, secondly, their diverging absolute and rela-
tive levels of affluence. Secondly, it is arguable that as a consequence of
their different theoretical perspectives and value stances, analysts from the
two cultures simply do not ‘see’ the character of their own and/or the
others’ social formation in wholly accurate ways. From the British point
of view, West German youth as generally presented by West German
researchers looks unbelievably homogeneous (but see chapter 13 by Au-
ernheimer in this volume). Questions about which groups have been
excluded, distorted and misrepresented cannot be repressed. From the
West German vantage point, it looks as if the British are unable to part
with their golden oldies of class struggle, not having noticed that contem-
porary youth has switched to CD video. The, find the commitment
admirable, but the validity dubious.

Leaving such debates to one side, we can identify points of contact
and agreement. An increasing regulation and medium-term extension of the
youth phase is evident in both cultures. The differences lie in the points of
departure for these trends. In comparison with the FRG, British youth
was, until recently, less subject to ‘sociotechnicized’ regulation; and the
youth phase remains, on the whole, formally and culturally shorter in
duration. If we were to adopt a more pessimistic version of the indi~
vidualization thesis contained in critical modernization theory, we could
find formulations which apply to both socicties. The links of the
sociocultural reproduction chain are only seemingly weakened by wider
access to education/training qualifications and by stronger emphasis on
quality of educational/task and social performance. Late/post modernist
conceptualizations of social subjectivity dovetail well with the indi-
vidualization thesis in this respect — as in, for example, Apple’s (1982)
concept of the possessive individual, ‘a vision of oneself that lies at the
ideological heart of corporate economies’ (p. 261). He argues that the
modes of technical control increasingly incorporated in school curricula
arc well-suited to the reproduction of this form of subjectivity, in which
‘the mark of a good pupil is the possession and accumulation of vast
quantities of skills in the service of technical interests’ (ibid, p. 262).
Cohen’s (1984) critique of Britain’s ‘new vocationalism’ offers an alterna-
tive formulation, one which points to the cultivation of a new form of
social discipline based on self-improvement and image-management; sys-
tems of external regulation and negative santions are being replaced with
invisible forms of social regulation and internal controls, into whose
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discipline young people must be trained (ibid, pp. 107 and 114). Such
analyses direct us to new forms of standardization rather than to a simple
destandardization of the youth phase.

The crisis in the distribution of work and employment is not reced-
ing. Young people are about to become rarer, but unemployment persists
and underemployment is rising; secure, full-time employment with real
perspective attached to it is also fairly rare, and it requires qualifications
and experience. The future just over the horizon could equally as well
turn youth into a tyrannized minority as into a pampered luxury com-
modity. Margaret Atwoods’ feminist dystopia, The Handmaid’s Tale, in
which young women function as baby-machines for an aged population
at risk of extinction, is not necessarily an implausible scenario. My
intention is not to promote gloomy pessimism about the future, but
rather to underline the fact that prognoses can reasonably take differing
forms.

To return to the present: it is increasingly difficult clearly to hold
apart the various theoretical perspectives which inform youth studies. In
this sense, the efforts to produce more productive syntheses from former
antitheses have met with some success. In the FRG these efforts have
been undertaken more noticeably, perhaps because of a more self-
consciously theorizing tradition in the social sciences in contrast with the
greater pragmatism of British perspectives (despite the critical sociology
of the seventies). Ultimately, I think it more important to ask where we
want our theory to take us rather than where it derives from in the first
place. In the UK, the clear trend is to hold onto theories of social and
cultural reproduction as the anchoring thread, but to resist overdetermin-
ism and overgeneralization and to ensure material conditions of social life
never slip out of sight. It is precisely the recognition of far-reaching social
divisions and fragmentation that places a questionmark over generalized
theses of modernization and individualization processes.

The potential for social change rather than social reproduction does
not ultimately rest upon making a wider range of opportunities, strategics
and routes available to evzr wider constituencies. The social construction
of biography is inevitably linked with social position; the range of possi-
bilitics for action shift when individual or group position shift. The
critical problem is empowerment for change which can function from
existing social position, so that people do not have to face being torn
away from their cultural and familial-personal contexts. This brutal
choice was cxactly that which was demanded of girls and of working-
class children in the 1950s and 1960s, and which was equally demanded of
the sccond-generation Commonwealth immigrant population in the
1970s and into the 1980s. Their structurally determined social disadvan-
tage was to be rectified by individual social mobility through the educa-
tional meritocracy and by collective social mobility through increasing
general affluence. The wounds consequent upon these policies (however
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well intentioned they in part were) are neither always minor nor do they
automatically disappear, as recent commentaries and autobiographical
writing show (see, for example, Carby, 1982b; Goodings, 1987; Heron,
1985; Ingham, 1981; McRobbie and McCabe, 1981). The seeds of trans-
formation rest in those recurring critical moments when the contradic-
tions young people face become explicit and are forcefully, painfully felt.
It is in these moments of uncertainty and ambiguity that a window
opens, that spaces for transformation become visible. Whether the
chances they offer can be grasped productively is a complex question, but
it is to the understanding and maximization of these opportunities that we
should address ourselves.




Chapter 4

Persons in Their Own Right:
Children and Sociology in the UK

Diana Leonard

We have as yet only a poorly developed sociology of contemporary
childhood in Britain i.e., a sociology of the social position of babies,
infants and 3—11-year-olds and their relationships with adults and with
other children. The situation in fact provides an interesting parallel with
the sociology of women and gender relations before 1970 (Mathieu,
1977). Age, like sex, is one of the three fundamental variables constantly
employed in empirical work in sociology and social psychology. But
these three variables do not enjoy equally rigorous sociological definition,
nor are their problematics equally systematized. One variable, class, has
a long history and is now clearly recognized as a social category; but
although information on sex and age is collected on all social surveys,
these variables are not sociologically defined. They arc seen as largely
extra-socially determined, by physiological differences (as was class itself
in the nineteenth century). That is to say, age relations continue to be
treated as a sct of groupings based on natural divisions, not as reciprocally
related, opposed and socially defined and constituted categories. This
situation continues unabated because most of the research on children
which does exist, including most of the longitudinal studies conducted
since 1945, have been produced by medical researchers and psychologists.
An exception is the study of 700 children begun in 1958 by John and
Elizabeth Newson at their Child Development Research Unit in Notting-
ham (cf. chapter 10 by Hood-Williams in this volume). Much of the
available information on children is therefore concerned with the de-
velopment of their bodies, intellects and personalities. Some of it is
interesting to sociologists of childhood, both for its content and as texts
“locating’ childhood, but unfortunately much which should be culturally
and historically contextualized is in fact downright biologistic.

For sociologists existing work is, in addition, mcthodologically sus-
pect, being based cither on laboratory experimentation and observations
in clinical surroundings, or on questionnaires or interviews with mothers
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alone. There are, of course, practical and ethical difficulties in interview-
ing children. For instance it is difficult for anyone, and particularly for
men, to observe or to approach them and start talking to them in the
street (though cf. Opie and Opie, 1969). Parents may be reluctant to
allow observation or interviews in the home, and anyway the presence of
an observer is likely to change a domestic routine; and particular inter-
viewing skills are needed (cf. Rich, 1968). But it is nonetheless remark-
able how rarely sociologists have interviewed children, even of 9, 10 or
11 years old, or observed them in ordinary cveryday settings in Britain.
The analysis in most of the medical and psychological studies of children
is in terms of a conceptual unit of mother and child (and latterly also
father and child) rather than the household or general situation in which
the child lives. It uses attachment theory rather than a concern for family
dynamics or the broader social networks around the developing child. In
more sociological work, it is seldom children, but rather adults’ relations
with children — whom they control, or try to control, or to educate —
which engages the researchers’ interest. For example, in studies em-
ploying a life-cycle or life-course approach, there is seldom anything on
the experience of childhood, but a lot on the experience of parenting.
Children, or more specifically childcare, are seen as ‘problems’, and they
are studied from the peint of view of dominant group, as an issue of
‘socialization’ or ‘control’. This is true whether the concern is maintaining
the status quo or producing radical change. (cf. Statham (1986) talked to
thirty parental couples committed to non-sexist childraising — but not to
their children.)

To use a very crude metaphor ... sociologists have been going
about their study of children mainly like colonial administrators
who might be expected to write scientifically objective reports of
the local populace in order to increase their understanding of
native culture, and who do so by ideologically formulating only
those research problems that pertain to native behaviours coming

under the regulation of colonial authority ... (Speier, 1976,
p. 99)

There is, of course, some work which is useful to sociologists, even
if it is not itself strictly sociological. For example, a few creative writers
and photographers have tried to convey the ‘intensity, variety and in-
genuity of urban childhood’, especially for boys (Ward, 1978); or to
explore the world of toddlers and the discovery of sensations, movement
and surroundings (Crowe, 1983). Some social psychologists have
observed relationships within the home (for cxample, Richards, 1982;
Dunn and Kenrick, 1982; Dunn, 1988) or talked to children about their
feclings on their parents’ divorce (Richards and Dyson, 1981). They have
critiqued developmental psychology itself and its role in constituting agc,
gender and class through normalizing constructions of motherhood and
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‘the child’ (see Riley, 1983; Steedman, Urwin and Walkerdine, 1985;
Walkerdine and Lucey, 1989). The study of children’s writing, writing
for children, and the representation of children in literature constitute
fields in themselves on which we can draw, together with work on
children’s speech (Martin et al., 1976) and drawing. There is also a
continuing concern with children’s patterns of watching, or, as it is now
more realistically seen, their active participation with TV and videos —
and of course their schooling.

Following Aries’ ambitious survey, L’Enfant et la vie familiale dans
Vancien regime (translated into English in 1962 as Centuries of Childhood)
and Laslett’s The World We Have Lost (1965, 2nd edn 1971), there has
been a rapid development of excellent sociologically informed work on
the history of childhood. Research has focused on the seventeenth, eight-
eenth and especially the nineteenth centuries, building up accounts of the
history of age relations and examining, inter alia, mothering, childbirth,
care of children in sickness, clothes, toys and pastimes, the regulation and
socialization of children, education and religious preparation, the atten-
tion fathers pay to children in various social classes, and differences
between the upbringing of sons and daughters. A particular focus has
been the part played by various exclusions and specialized treatments in
the constitution of ‘the child’, for example, by the law and social policy,
via removal from employment and compulsory schooling, and children’s
relegation to separate parts of the house with specialized servants and
activities. The history- of childhood in the twentieth century is also
starting to emerge via autobiography, oral history and gereral accounts.
This material is itself being used in schools, where the social history of
childhood has been added to the curriculum and undoubtedly engages
children’s interest. It is also used in popular sociology to support argu-
ments that the situation of children could and should be changed. A
notable instance of this is Jackson’s account of Childhood and Sexuality
(1982), which shows the cultural and historical relativism of the contem-
porary West’s exclusion of children from the knowledge and practice of
sex. She argues that adult anxieties do not protect children from sexual
knowledge, nor do they preserve innocence. Rather they expose children
(especially girls) to danger, teach them guilt, and create problems when
‘sex education’ has to be provided in schools. Work similarly arguing for
children’s rights has also been produced with a philosophical (Wringe,
1981) and jurisprudential (Freeman, 1983) perspective.

The first national conference on children’s rights in England and
Wales was held by the National Council for Civil Liberties (NCCL) in
1972 and a Children’s Legal Centre was established in 1981 following the
International Year of the Child. The Centre ‘aims to promote recognition
of children as individuals, participating fully in all decisions which affect
their lives’, and to this end produces briefing papers and reviews practice
in such areas as children’s rights when their parents separate; the restric-
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tions placed on children in state care; corporal punishment; and children’s
rights when abuse is suspected. There are also related reflexive writings
by lawyers and social workers on the civil and criminal law relating to
children in England and Wales (for example, Geach and Szwed, 1983;
Morris and Gillar, 1983; Hoggett, 1981); the assessment by social workers
of children and their families; and the rights of the approximately 10,000
children in the care of local authorities and voluntary agencies. Children
are a central concern of social administrators and those politically active
around poverty and low pay. Rowntree recognized a ‘cycle of poverty’ at
the turn of the century: the troughs families fall into when one adult has
to leave the labour market to care for young or elderly dependents, and
the burden of the costs of the dependents themselves (Rowntree, 1901).
The pattern continues (see, for example, Rutter and Madge, 1976;
Piachaud, 1981, 1982; Field, 1985). The result is a large minority of
children growing up in poverty, and many children, an estimated 35 per
cent of 11-12-year-olds, undertaking paid part-time employment, often
illegally (Challis and Ellman, 1979; MacLennan, Fitz and Sullivan, 1985).

The increase in divorce rates since the war has increased concern for
the welfare — psychological and economic — of children in ‘one-parent-
households’. An excellent government report (Finer, 1974) proposed
changes in income and social support for all single parents, regardless of
whether their situation was produced by ‘illegitimacy’, separation, di-
vorce or death, but few changes have been implemented (Marsden, 1969;
George and Wilding, 1972; Ferri, 1976; Wilkinson, 1981; Eekelaar and
McLean, 1986). Although there is much concern about the effects of
divorce on children, reliable information is sadly limited (Richards and
Dyson, 1982). There are few studies of custody and access — only
discussions illustrated with case materials, and people often use American
material which may or not be applicable (cf. Murch, 1980). There is
however a clear falling-off in children’s contact with their non-custodial
parent over time, especially if he (and it is generally the father) has new
children with another partner. Some children, however, see more of their
father after separation; and there is little or no correlation of behaviour
before and after. V'» have even less research on the effects of step-
parenting on children, and most of what there is is value-laden (Burgoyne
and Clark, 1984). Those who investigate the development of children are
usually wedded to a two-parent ideal and assume almost any step-parent
is better than an ‘absent role model’. Remarriage generally speeds the
departurc of the non-custodial parent, however, and seems to have a
slightly negative effect on children. Certainly children scem to resist the
change in their circumstances, given the number of popular books and
articles on ‘how to introduce your new partner’.

Work also remains to be done on drawing together material on
children from existing work on the sociology of the family and local
communitics. Anthropologically influenced studies of particular com-

61

69




Q

ERIC

PAFullToxt Provided by ERIC

Diana Leonard

munities (urban villages, small towns and rural areas) which were popular
in Britain in the 1950s and 1960s have enjoyed a renaissance recently as a
means of gaining insight into the effects of unemployment (Morris, 1984
and 1985). Children run in and out of these accounts and the texts still
provide us with some of our best accounts of interrelations between
households (i.e., neighbouring and kinship ties) and sub-cultural differ-
ences in child-rearing/socialization practices. But while a useful source,
they are far from perfect. Again we find children as objects — for
examples ‘being baby sat’ in a mutual interchange between neighbours —
and we usually cannot distinguish which household members see which
kin with what frequency, though we may hazard a guess that children see
more of, or are in the houses of their grandparents, aunts and uncles, and
certainly those of their cousins and neighbours, more than do/are adults.
Some studies have made use of children’s interaction or non-interaction
(i.e., which children are allowed to play with which) as indicators of
social boundaries (see, for example, Stacey, 1960). But it is much morc
common for researchers not to consider children and the links they build
even when, for instance, discussing whether or not there is a ‘decline of
community’ on working-class housing estates.

The sociology of the family has also scen a resurgence of interest and
new work in the last fifteen years, but the development has becn lop-
sided. It has been almost exclusively concerned with gender: with marital
relations and womei1’s responsibility for childcare and the so-called ‘com-
munity’ care of the elderly, sick and disabled. While the tendency to
interview only the wife when looking at marital relationships has been
critiqued, the fact that only the mother/parent/caretaker/teacher is inter-
viewed when looking at generational relations has passed largely un-
remarked. This is true even in areas where interviewing only parents is
clearly likely to introduce bias, for example, the experience of parental
remarriage, mothers’ employment, the various forms of non-parental
childcare, of fathers’ involvement in childcare. Even in recent studies,
children are not seen as social actors within the home and community.
They are included in time-budget studies only as consumers of adults’
time; and when researchers look at decision-making in households, chil-
dren are beings about or for whom things are decided — always of course
with their ‘best interests’ in mind. Nobody ever asks what domestic work
children do: it is taken as given they do none or that what they do is
negligible. Similarly their contributions to the household income is
ignored. Even such welcome work as that of the Low Pay Unit on
Working Children specifically excludes housework and babysitting, and
does not tell us what the children’s earnings are used for (cf. MacLennan,
Fitz and Sullivan, 1985).

The influence of feminism in getting the internal structure and pro-
cess of domestic and community relations back onto the research agenda
is clear. Its cmphasis on power, control, economics and social structurcs
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has been vital in areas which the dominant ideology (and many sociol-
ogists) present as voluntary and natural. But feminism has of course by
and large concentrated this renaissance on gender relations. There are,
however, important feminist writings — including some of the earliest
writing in the second wave of feminism (notably by Millett, 1970; Del-
phy, 1970; and Firestone, 1972) — which not only present patriarchy as
systematic oppression, but also as involving age as well as gender. (Fires-
tone’s chapter ‘Down with childhood’ still makes interesting reading).
Christine Delphy’s work is particularly important in this connection and
can provide us with a starting point for a more strictly sociological,
structural approach to the study of childhood. In Close to Home (1984),
Delphy suggests that her work involves a joint concern for,

firstly, the family in time: via the transmission of family proper-
ty, i.e., with relations down the generations; and, secondly, the
family in space: via women’s oppression, i.e., with relations
between spouses and between brothers and sisters.

She stresses the importance of the family as a non-market scctor of the
economy, underlining

firstly, how much property changes hand through gifts and in-
heritance between family members, i.e., away from the market
arena and under very difficult sets of relationships; and, secondly,
how many goods and services continue to be produced in fami-
lies.

Although much of what is produced within households is consumed
within them, it is -aleable: it could be sold. There is no difference of nature
between household tasks and tasks done by waged labour; what differs
are the relations of production within which familial work and waged
work are performed.

The origins of Delphy’s ideas lie in her research as a feminist rural
sociologist. Studying farming in France from a woman’s perspective
clarified a number of important issues which, once recognized, could also
be studied in non-farming and urban family households. Firstly, the
agricultural sector spotlights the tie between occupational succession and
inheritance. In farming virtually nobody becomes a farmer without in-
heriting land, or getting considerable parental belp to purchase land. But
farming also drew Delphy’s attention to the fact that the children within one

Samily do not all inherit equally, despite France’s Napoleonic Code. In

farming families, a farm is nearly always passed virtually intact to one son
(usually the eldest, though the father can choose another as heir if he sces
fit), supposcdly to keep it as a viable unit. In somc parts of France
younger sons arc helped as far as possible to establish themselves on new
land or in occupations off the land; but in other parts, non-inheriting
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brothers stay at home, unmarried, and work for the brother who does
inherit. Daughters never inherit land unless there are no sons. Instead
they are given a dowry which is deemed to be of equal worth to what
their brothers receive. However, it is different in kind and it does not
allow them to exist autonomously. They need to marry. In other words,
despite the presumption that all children in a family share the same class
(or market) position, family farming shows they do not. This seems to be
the case in other economic sectors as well. There is an ordinal and a
gender hierarchy among inheritors, and the head of the household, the
father, can exercise personal choice (preference) among children in the
transmission of social, economic and cultural capital, inter vivos and on
his death (see Delphy and Leonard, 1986).

Secondly, although in urban households most production for self-
consumption is now done by the wife, on the peasant farms that existed
in much of France until the 1960s, agricultural goods were produced not
only by the farmer, but also by his wife and by other relatives and his
children. This makes clear the duty of a wife and children to work for
their household head without payment when he is able to use their
labour, and to respect his authority. Such family workers are recognized
and given a special title in the census (aide familiale) if they are adults, but
working children are not enumerated. On this basis, Delphy has de-
veloped a theoretical formulation which stresses the structural hierarchy of
family relations and the ‘class’ relations between genders and between
gencrations. She has used the concept of a domestic mode of production
to understand the relationship between husbands and wives, and also for
the light it sheds on the conditions under which children and other
relatives have escaped (some of) the obligation to do certain familial work
— i.e., under which male adolescents and adults at least have gained the
right to contract themselves (relatively freely) as waged workers.

Using class analysis to understand gender and generational relations
is useful because it enables us to see the family, synchronically and
diachronically, not in terms of individual choices or attitudes or roles, but
as a social institution involving particular forms of labour relations. Shifts
over time and differences and similarities between contexts (by class,
region, gender), and the changing relationship between the family house-
hold and other institutions can then be looked at systematically. So too,
and even more crucially because even more neglected, can the internal
structure — the oppositions and oppressions — of the family-based
household. The work I have been developing with Christine Delphy
stresses mainly marital relations, but I should like to suggest here just a
few of the questions such a structural approach raises about generational
and sibling relationships (sec also chapter 10 by Hood-Williams in this
volume).
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The Consequences of Smaller Fa:inily Size

The move over the last 100 years in all social classes towards having
fewer children per married couple has tended to be considered mainly in
relation to the effects it has had on women’s health and their possibilities
for labour market involvement. Fewer children mean mothers are not
worn out by repeated pregnancies and will probably live longer; and
there is now a period in wives’ lives when they do not have responsibility
for young children and can return to employment and supplement the
family’s income. The effects of smaller families are obviously much wider
than this, however. The differential transmission of economic capital that
Delphy noted among farm families in France was partly due to the form
of property held (non-partible land), but also to the large average size of
family. This meant that each child would inherit relatively little property
if it were evenly divided. But if the form of property is different — say it
consists of the largely cultural/educational capital of the professional
middle-class sector — and if there are only two children in each family,
then it may well be possible for the head of the family to make the
necessary investment in one son to enable him to succeed to a position
equal to or higher than that of his father, and for there still to be adequate
capital to locate a second child at the same level. Further, if there are only
girls in a family, as may well be the case if there are only one or two
children, the same applies: one or both daughters can be the recipients of
significant investments.

It is, however, an empirical question whether or to what extent
parents (or grandparents) will spread their resources equally between
children, or whether they will choose to concentrate them. We therefore
need studies of the transmission of social, economic and cultural capital;
and of the consequences of family size, sex ratio, and ordinal position in
different socioeconomic groups. It is also worth reflecting that women'’s
improved life expectancy and earlier child-bearing means that most will
now live to see their grandchildren and great-grandchildren. Conversely,
children will have many years of interaction with their grandparents and
great-grandparents. However, in future generations, children are likely to
have only one sibling and one aunt or uncle and few cousins. What are
the consequences of these demographic changes going to be for children's
experiences?

The Effects of the Father’s Occupation

Our work on marriage has led us to stress the great variability of
domestic life and particularly the organizing effect of the occupation (and

personality) of the household head (i.e., usually the husband/father) on
his family.
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Studies of children have sometimes differentiated between their fam-
ilies in terms of socioeconomic groups (usually based on the census
classification of the head of household’s occupation, often then collapsed
back into a simple distinction between ‘middle’ and ‘working class’). By
any criteria this is too crude. We stress, with Finch (1983), that in many
occupations the wife (and children) are effectively married/tied to an
occupation which affects most aspects of their lives. It determines not
only their standard of living, but also their rhythms, patterns and place of
living, and the tasks the wives and (maybe) children have to do. For
example, the geographical location of their father’s work may sometimes
mean children live in an institutional setting — for example, on an army
base, or in a foreign country (possibly moving frequently) if their father
works for a multinational corporation. Their house may come with his
job, as may their recreation facilities and social life, and his company may
pay for their schooling. In such total institutional settings wives and
children are subject to demands as to how they behave, and their status is
defined vicariously — by their husband/father. If they have to move
house frequently they may have constantly to make new friends and try
‘to put down new roots’. If their father works fron. home or at home,
children are even more affected. They may have to be quiet and behave
nicely to visitors or accept their home being turned into the headquarters
for a small business. Some fathers have jobs which colour their whole
social personality — e.g., policemen, clergymen, and Members of Parlia-
ment, — and family members may find they have to be careful to whom
they relate because of security and the importance of not establishing
favouritism. Not only Caesar’s wife, but also Caesar’s children must be
above suspicion. Some fathers are mentally ‘at work’ even when they are
at home — and want peacc and quiet; others want their wifc and children
to entertain them. Many are on shift work or away from home for short
or long periods of time. By the time all these occupations are added up,
we are talking about the majority of children being influenced by their
fathers’ occupations.

Arguably mothers’ employment also potentially structures children’s
lives. Certainly the general fact of whether or not a mother is employed,
and whether full- or part-time, is what has attracted almost all sociol-
ogists’ attention. But the effects on her children of the actual type of
work a woman docs has been virtually ignored. In practice we suspect a
mother’s job is not in fact likely to have much effect on members of her
family (certainly it will have far less cffect than the father’s) since fewer
‘women’s jobs’ have such marked repercussions, and also because it is
required of a wife/mother that if she takes employment, she must ensure
it has minimal effects on other family members. Paradoxically it is likely
to be home-working, which is undertaken by women in order that they
can remain at home to be available to their family, which is most likely to
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affect the family materially, since the house will be filled with sewing or
other machines, raw materials and finished goods.

Children’s Work

Wives frequently, but children probably less commonly, make a direct
contribution to their husband/father’s employment. Even quite young
children can help in running a family business (for example, a market
stall, shop, garage or a hotel). Quite a few children (see MacLennan,
1982) go out with their mother if she does cleaning or domestic work and
some may help her (though possibly as many hinder her). Children
certainly frequently act as ‘back up workers’ when parents work from
home, taking phone messages, answering the door and pretending people
are out if they do not want to be disturbed, serving coffee to visitors etc.
And children have an important role in raising their father’s social status
by showing his normelity (as a ‘family man’) and by undertaking
appropriate activities in the community: dressing properly, being seen at
appropriate venues doing the correct activities for their class and gender:
‘proclaiming his good work through (their) own’ (as Fowlkes (1980) says
of US doctors’ wives). Children also, girls more than boys, help with
domestic work and with the care of other children. We lack any study,
however, which can tell us just how much of what sorts of tasks they do
from what ages. Studies of school absenteeism (Shaw, 1981) suggest it is
not uncommon for young adolescents to stay at home to look after a sick
family member or to let in tradesmen, and such duties may well start in
pre-adolescence. Girls certainly do some baby-sitting from quite an early
age. In terms of children’s contributions to the household economy, we
must also include, though we lack much evidence on, the paid work done
by children (despite legal constraints on employment under 15 years).
This may not produce much cash, but it does at least reduce the amounts
parents have to find because their children provide their own pocket
money (Wynn, 1972).

The ‘work’ required of most children today, however, is not that of
contributing to their father’s work, nor doing housework, nor undertak-
ing paid work, but rather giving meaning to adults’ lives. Most adults
treat their home and the relationships and activitics in it as central to their
defmition of self. Children are objectified as ‘the reason’ a father goes out
to work and struggles to carn a living. Children prove their mother’s
femininity. Children provide a sense of immortality. Children must give
their father and mother love, loyalty, obedience and moral support, hugs
and kisses, and encouragement to take time off and relax. As Harris
(1977) has commented, the increasing family-centredness of ‘modern’
families is in fact increasing child-centredness, which is sometimes
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suffocatingly restrictive for women and for children (see also Laing and
Esterson, 1964; Laing, 1976). Like the ‘idle middle-class wife’ of the late
nineteenth century, late twentieth century children exist to be enjoyed by
adults and to appreciate the childhood that is being provided for them.

Differential Consumption

Delphy’s theory also srresses that what is specific about the domestic
mode is not only the relationships around work, but also the return
dependents get for their work: their form of consumption. Wives and
children do not get wages for their labour and obedience, they get
maintenance and protection. They do not work for set hours at delimited
tasks, they are on call and controlled twenty-four hours a day; and the
upkeep that is provided for them is equally open-ended — it may be very
good or very poor depending on the socioeconomic position of their
household head and his personal willingness to pass goods on to them.
Being maintained is very different fromi choosing what you want to buy
with your own money in a market economy. It means children get what
is deemed best for them, and they get very different things from adults —
this being one of the ways in which childish status is marked out. The
one arca where we have good information on this is food (see Murcott,
1983; Charles and Kerr, 1987). Even what is supposedly children’s free
spending money, their ‘pocket money’, is controlled (see chapter 10 by
Hood-Williams in this volume).

Children (like wives) resent this and do resist. Many altercations
between children and parents occur about ‘being bought’ sweets or
clothes or being taken to places they do not want to go to, or not allowed
to go where they do want to go. If a child times things right (making a
scene in the middle of the supermarket, or when its mother is busy or
wants to chat to a friend on the phone, or when a pay-cheque has just
been received), it may well be given an ice-cream or a new shirt or some
other treat. But as other writers have shown (for example on adolescent
males’ use of the culture of masculinity or girls’ use of feminine sexual-
ity), this successful resistance is very two-edged because what the child
wins merely reconfirms its childish location.

This view of family relations also leads us to ask about the meaning
of ‘leisure’ for children. Leisure is a capitalist term: it is ‘time which is not
waged’. It is thus not applicable to married women or children. Chil-
dren’s work is continuous. They are never in control of their times and
actions; they can be as constantly called upon to amusc their parents as
any Victorian living-in domestic servant to perform a given task — or as
summarily dismissed (to ‘go and play’ or to go to bed). Much of their
lives is spend killing time and messing about.
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Non-nuclear Families

Delphy’s theory suggests we will understand family life best if we look at
the changing work required of women and children (or to put it another
way, if we focus upon the changing reasons for having a wife and
children). How then does her approach explain the increased incidence of
single parenthood and issues surrounding custody and ‘care and control’
after divorce?

Again I have to make the ritual call for further research, but there are
among single parents (usually mothers) several distinct groups, of which
I here identify just two. Firstly, there are women who have specifically
chosen this course. They recognize the costs of marriage for women: the
extra domestic work required; and that if women actually are among the
minority who have high earnings, they are financially no better, possibly
worse, off with a husband. Such women prefer to remain heads of their
own household to ensure their hold on their children. Secondly, there are
women who have become single parents involuntarily, by accidental
pregnancy, desertion or divorce. They have often given up their pre-
maternal market situation and have to rely on state benefits, help from
kin, their own earnings, and a little child support from their former
spouse. Clearly the situation of children in these two sorts of households
is very different, in material standards and emotional stability, though
they are often lumped together.

The point I want to make, however, is that Delphy’s work suggests
that in either case, husbands/fathers may continue to exercise rights to
children, even when they do not live with and do not support the
mother. ‘Shared parenting’, cohabitation and divorce do not constitute
the end of the labour relationship of marriage, but rather its continuance
in a different form (Delphy, 1976). Men may also (re)claim their children
when they are older and need less physical care and attention. American
work (Weitzman, 1985) has found that in the 1970s and early 1980s some
men simply abandoned the children of one marriage if it ended, and had a
new set with a new wife. This may have been an interim situation,
following feminism’s success in improving women’s rights in marriages.
Patriarchy may well be being ‘reconstituted’. Men seem to be recouping
feminism’s own arguments: claiming equal (genectic) rights to children,
and arguing that it is in the best interests of the children to maintain
contact with two ‘real’ (biological) parents of opposite sex. Thus while
for the first group of women identified above, it might seem that they are
able to have children autonomously, in fact moves are afoot which will
relocate them as much under the control of a man, with whom they do
not live (via his access to their children), as has been the past experience
of ex-married women.

Again, virtually all this work to date has looked at the changes from
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the adult perspective — at women’s and men’s concerns as they fight and
continue to fight over money and access and custody. The experiences of
children under these various different circumstances remain unexplored.
One thing we can be sure of is that children of the same father, but
resident in different households, do not share the same standard of living.
The ones who live with him fare much better materially. Certainly tue
tensions of divided parenting are not being attentuated, and are not likely
to be, given adult women’s and men’s changing reasons for, and mode of,
having children.

Conclusion

This chapter began with the assertion that cven in sociology, age is not
treated as a social fact. Age relations are not socially defined, nor are the
rules they follow, their codes and controls, formulated. Instead they are
seen as, by and large, extra-socially determined and as the sum of indi~
vidual children’s (or elderly people’s; activities, experiences and needs.
(Or rather, in the case of children, their mothers’ accounts of their
activities, experiences and needs.) Childhood, youth and old age are not
seen as defined in opposition to, by exclusion from ‘adulthood’. Power
relations between different age groups are therefore largely invisible be-
cause the relationships are seen as individual, complementary, and/or
naturally based. Since this is very similar to the situation vis-d-vis the
treatment of women and gender relations in sociology prior to 1970, it
was suggested that feminist writing, which has developed the concept of
patriarchy as a system of power relations, would form a useful resource
for the sociology of childhood. The theoretical approach of the French
feminist sociologist Christine Delphy to gender and generational relations
within the famuly, focusing on changing work relations and economic
hierarchy, was felt to be particularly fruitful. In this inevitably cursory
account, I have suggested some of the insights Delphy’s work offers into,
for instance, the consequences {for younger sons and girls especially) of
changes in family size and types of property. what men and women want
from children (why they have them), differential consumption, and
power rclations in non-nuclear family situations. New empirical work,
informed by this theorcetical perspective, is now nceded to cnable a
child-as-actor focus to develop within sociology.
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Chapter 5

Growing Up in the 1980s: Changes in

the Social Biography of Childhood in
the FRG

Peter Biichner

Introduction

Sociological research into childhood, which would, for example, be com-
parable to the level of rescarch into adolescence or the family, is only at
its initial stages in West Germany. ‘Sociological interest in children and
childhood is still mainly influenced by the aspects concerning socialization
theory. Childhood is interesting for its significance in the genesis of
adulthood’ (Kaufmann in Engelbert, 1986, p. 5). Childhood is seen as a
transitiona' phasc; only little attention is paid to childhood in its own
right.

Since the German version of Arigs was published in the mid-1970s
(the original in 1960), there has been a considerable upsurge in rescarch
into childhood, especially based on social history (for example, Weber-
Kellermann, 1979b; Hardach-Pinke and Hardach, 1981; Schlumbohm,
1983). Nearly all the contributions in this field deal with the development
of childhood. They describe the gradual process of acquisition of the
status of childhood as a basic form of socialization and becoming social-
ized as well as childhood acting as an age-related part of life for shaping
and training the new generation. Stimulated inter alia by the disappear-
ance of childhood thesis (Postman, 1983), a new branch of West German
rescarch into childhood also deals with modern media and consumer
childhood as an expression of changes in children’s experiential worlds.
These changes indicate an increasing approximation, perhaps a partial
return to the characteristic features of adult life (for example, Bauer and
Hengst, 1980; Hengst et al., 1981; Hengst, 1985; Licgle, 1987).

Apart from individual, more or less detailed, studies about the life
situation and the everyday lives of children (for example, Lang, 1985:
Engclbert, 1986), contributions otherwise deal with specialized questions
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of research into childhood (for example, Doormann, 1979; Neumann,
1981; Specht and Weber, 1981; Zeiher, 1988). Usually, closely defined
age divisions are important here: early childhood, the pre-school age
group, primary school or late childhood or the transition to adoles-
cence. A perspective directed towards childhood as a whole, as an impor-
tant phase of the entire life course, is often not given sufficient attention.
More often than not it is subordinated to the specialized approaches
favoured by particular disciplines which deal with children and child-
hood: development psychology, education, psychanalysis, medicine, and
SO on.

Interdisciplinary approaches to analyzing childhood have emerged
only in the last few years. These include, for example, a focus on
‘Lebenswelt’, i.e., socioecological approaches (Baacke, 1984), or work
directed towards social policy for children (for example, Liischer, 1979).
Finally, since 1945 sociologists have attempted to investigate childhood
from the point of view of changes in socialization conditions and of
generational comparison (Preuss-Lausitz, 1983; Rolff and Zimmermann,
1985; Biichner, 1985; Jugendwerk, 1985; Fend, 1988).

Contemporary research into childhood in the FRG stands at the
threshold of change. Honig (1988) refers to the erosion of a quasi pre-
sociological image of the ‘nature of being a child’. Individual studies are
increasingly considering the changing conditions under which children
live and the changing social status of ‘being a child’. These changes are
interpreted in connection with individualization processes and their con-
sequences for childhood in the family, in leisure, as a consumer or a
subscriber to the media.

Parallel with the changing perspectives of youth research, there is
also increased interest in children as subjects of the world they live in. This
chapter takes up such perspectives by using the concept of the standard-
ized biography (‘Normalbiographie’, Levy, 1977). 1 shall be describing
noticeable and regular characteristics of the childhood life course in West
Germany in the 1980s against the background of a transformation of
children into adolescents. Just as recent writing (Bilden and Diezinger,
1988) has described male and female standard biographies as specific
sequences of status role configurations, we can similarly specify his-
torically specific configurations of the child life phase. Within this bio-
graphical perspective, the emphasis here is generally on the form of organ-
ization and recognizable ordering principles of the human life course,
and especially on age-related life phases. Principally, it concerns the
structural characteristics of current ‘forms of childhood’ (Fend, 1988), in
terms of both their generation-specific realization as well as of their
identity-giving cffects.

However, what appears in generalized description to be a uniform
course of development turns out to be in no way uniform on the ground.
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On the contrary, it becomes an unsynchronized conflict-ridden and con-
tradictory set of patterns (Zeiher, 1988). Thus, there are children and
groups of children who, for example, are currently already absolving a
‘modern’ Normalbiographie, while others are enmeshed in considerable
difficulties and resistances. Yet others (for example, many children of
immigrants) are still growing up under traditional conditions. Neverthe-
less, a description of general tendencies is an important first step, even if
general average findings for childhood can provide no more than a rough
guide when referring to the childhood, for example, of factory workers’
daughters or of sons of academics belonging to different age groups and
living in different areas.

A description of changes in children’s Normalbiographie further needs
to take into account the continuities which still characterize childhood.
Much of that which suggests change is in principle a reproduction of rules
prescribed by society, or regularities expressed in age-specific behavioural
patterns and expectations. Thus modern childhood remains located pri-
marily in the family, despite changes in family structure and family life.
The family still centrally shapes social lives. It remains the recognized
form for parents and children to live together, even though the ‘normal
family’ (especially in its restrictive form) is being gradually replaced by a
whole host of family forms or other forms of living together like a
family.

Modemn childhood continues to be mainly (pre-)school childhood,
that is to say it is part of the expected pattern of this life phase that
‘growing’ children have to complete a mass of development tasks as
preparation for adulthood. Expectations presume that learning processes
take place both inside and outside school. Finally, contemporary child-
hood continues to incorporate the concept of a ‘leisured’ childhood,
increasingly differentiated out into consumer childhood, media child-
hood, and ‘children’s own’ childhood (von Hentig, 1976).

The discussion which follows is a first step towards developing an
understanding of the patterns of change in childhood Normalbiographie.
Against the background of social structural changes, four selected aspects
of the changing everyday and schooling lives of children are considered.

(i) changes in ‘growing up’ in the family and relations between the
generations;

(1) destandardization, biographization and individualization of the
life course of children; shifting biographical points of orienta-
tion;

(i) changing space and time-related principles of orientation in
children’s Normalbiographie;

(iv) the cmergence of ‘leisure careers’ as illustrated by increased
activities in sports clubs in children’s day to day lives.

81




Peter Biichuer

In conclusion, these changes in the childhood life phase will be discussed
with reference to the role they play for processes of individualization and
independence as these apply to children.

The Family and Intergenerational Relations

Childhood in the family remains important, but it takes place under very
different conditions. For cxample, in West Germany there have been
fewer and later marriages over the last twenty years, i.c., people are less
likely to marry and marry later than formerly. The number of marriages
has declined by a third between 1960 and 1982 (Grimm, 1985, p. 238). At
the same time there is an increasc in the number of divorces: ‘We can
expect 25 per cent of first-time marriages to be divorced again ... the
willingness to remarry after divorce is also decreasing’ (Langer, 1987, vo.
165). A particularly important characteristic of modern family childhood
is the fact that there is a marked decline in childbearing. More than half of
current marriages are childless or have only one child, 35 per cent have
two children, 10 per cent thrce children and only 3 per cent four or more
children (ibid, p. 168).

Between 1970 and 1982 the proportion of two-parent families also
dropped by 8 per cent, while that of single-parent families went up by 24
per cent to a total of 11 per cent of all families with children. Giesecke
(1987, p. 10) speaks of a doubling over the same period of the proportion
of all families with dependent children, and the tendency is still increas-
ing. Additionally, 10 per cent of children born legitimatcly become
‘divorce orphans’ before they become of age; 6 per cent become real
orphans through the death of onc or both parents (Schwarz, 1984, p. 3).
Apart from the rising proportion of cohabitation, childlessness and female
employment, the trend to the one-child family is particularly important.
Thus there is now a lesser likelihood that a child will grow up in a
traditional complete family with siblings. Onc potential sct of consc-
quences might be termed as the loss of ‘childlike’ behaviour, a restriction
of emotional relationships to those with parent(s) and decreasing oppor-
tunity for experiencing sibling relarionships. ‘Loncliness’ of this kind can,
under certain circumstances, have an effect on the child’s ability to inte-
gratc or to make friends with children or with groups of children of the
samc age, resulting in a rising demand for the amount of social behaviour
therapy (Grimm, 1985, p. 294). Clearly, under such conditions, the
meaning of a ‘family based childhood’ within children’s Normalbiographie
must shift.

All this does not mean, however, that childhood is about to dis-
appear as a life phase in its own right. The fundamental defining principle
of childhood continues to be that of its separation from adulthood, as
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Ariés so well described, even if in a somewhat modified form. Children
today do become ‘older’ or go through the status passage from childhood
to adolescence earlier: access to the adult world is available to them
earlier. They may be also obliged to become self-dependent earlier insofar
as parents and other adults find the consequences of childlike lack of
self-dependence a nuisance or an inconvenience. This does not mean that
children growing up at the moment reach maturity i.e., precociousness
sooner. It is rather the case that fields of independence previously closed
to children have now become available to them, allow them to act
relatively freely outside school and relatively independently of the family
as consumers, uscrs of the media or leisure activities.

This accompanies a change in the relationship between the genera-
tions (Blichner, 1983; Fuchs and Zinnecker, 1985), which has an effect on
the pattern of standard childhood biographies. The knowledge required
for orientation, which is passed on in the family, competes at a relatively
carly stage with offers from outside the family. The stronger family
influence regarding the biographical meaning of children’s lives is, the
more important the question of the effects of this ‘detachment’ on stand-~
ard childhoed biographies becomes. This is especially the case because the
independence of children from parental care at an early biographical stage
does not mean that children today grow up under less social control
(Jugendwerk, 1985, p. 253). In fact, parents delegate areas of their
socializing and educating competence to cducational and other institu-
tions. Parents are thus relieved of varjous duties in looking aftc: and
orientating their children, which also implies decreasing rights to watch
over and sanction their children’s activities.

These developments, which might be interpreted as a liberalization
from parental upbringing. can cqually be seen in terms of a new balance
of social power and control. Effectively, they represent a redistribution of
family and non-family spheres of influence on the course of children’s
lives (Blichner, 1985, p. 122ff). Since the seventies, children have had
more room for manocuvre, and this from an earlier age. The child’s
personality is now accorded more respect by the parents; authoritarian
upbringing and the strict control of children’s everyday lives are less
common (Fuchs, 1983, p. 348f). Children have more freedom to make
decisions about their own lives and they have greater possibilities for
independence at an early stage. This is becoming a maxim of upbringing
which is generally accepted and approved of, even if there may be slight
differences according to the age, social status and education of the parent
or guardian (Bargel, 1979).

The way parents (and other significant adults) and children interact
with each other has become, in certain respects, more cgalitarian; and
this parallels a general trend towards an informalization of comniunica-
tion forms (Wouters, 1979). This means an casing of obligations, a certain
degree of permissiveness of behaviour and a tendency to shift the balance
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of power in favour of children. Without fear of punishment, children can
‘get away’ with more, whereas parents and adults have to give more
consideration to children’s needs. However, a ‘slackening of discipline’ in
patterns and styles of upbringing demands in its turn increased self-
discipline (Elias would term this self-control). This requires ‘biographical
far-sightedness’ at a relatively early age, if children wish to avoid losing
status/prestige or competitive advantage. Children’s increasing independ-
ence and expanding, novel play/activity opportunities both in the family
and leisure time are not solely positive in their effects. We need to
consider whether such changes in intergenerational relationships equally
bring new and more subtle forms of social control in children’s everyday
lives.

The voluntary surrender (or loss) of responsibility and rights on the
part of parents should be seen in connection with an increased regle-
mentation of intra-family relationships between parents and children.
Markers of such regulation include the orientation of laws on parental
rights towards the principle of the child’s welfare, supplemented by social
legislation intended to support the family (income support, extended
parental leave with state benefit, spouse and offspring maintenance pay-
ments, state guardianship provisions, etc.). Family policy is viewed
ultimately in terms of helping and directing parents (or their substitutes)
to provide the kind of socializing environment and ‘product’ socially re-
quired. In other words, the state has become the control agency for certain
aspects of parent-child relationships.

Those activities and relationships which have been moved out of the
family in no way lack supervision and control. Children are integrated
into organized or institutionalized programmes of education or socializa-
tion, which might be termed ‘modern leisure learning’. It is the ballet
teacher, the sports trainer, the organizer of leisure activities and the social
youth worker who fill the gaps that arisc in upbringing and control. In
addition, fmpersonal forms of social control based on situational require-
ments and bureaucratic regulations are possibly becoming much more
significant. Such mechanisms are frequently not transparent to children,
although they are affected by them in various ways; we need to study
them more closcly with reference to children’s Normalbiographie.

Finally, there is the question of the pervasion of children’s everyday
lifc by media influences (for example, Bauer and Hengst, 1980; Hengst et
al., 1981). Without wishing to go into further detail here, such sources of
information and orientation at lcast in part offer alternatives and potential
challenges to parental guidance. If we can indeed argue that such develop-
ments contribute to an carlier acquisition of ‘self’-consciousness by chil-
dren, then it is plausible that parents, whether voluntarily or because they
have little choice, are relinquishing traditional forms of authority rcla-
tions.

The changes in intergencrational relations outlined here do not imply
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that the institutionalization of childhood as a special form of social organ-
ization 1s disintegrated, as suggested by Postman’s thesis of the ‘dis-
appearance of childhood’. Rather a process of erosion in traditional life
course patterns is taking place, one which centres on changing rela-
tionships between adulthood and childhood (or adolescence).

Destandardization, Biographization and Individualization

The way a generation lives is often described as being by and large
_biographically ordered. Programmes meant to run at a particular point on
the age scale constitute a ‘normal life course’, in which biographical
planning becomes an essential component of everyday life (Kohli, 1986a).
This process of ‘biographization of the life pattern’ (Fuchs, 1983) has now
encompassed the childhood phase. Social life courses become individual
biographies.

The majority childhood Norialbiographie in contemporary West Ger-
many is marked by changes in children’s material living conditions and
thus in socialization contexts, captured in the literature by the term
destandardization of the life course, especially noticeable in the private sphere
of family and gender relationships, partnerships and parenthood (Kohli,
1986b). Destandardization is accompanied by decreasing commitment/
attachment to the normative traditions of family life and leisure activities,
and by a strengthened orientation towards values of self-realization as
opposed to fulfilling obligations to others (Klages, 1984). Individualiza-
tion processes thereby take root, offering new ordering perspectives for
leading and planning one’s life. The female Normalbiographie in particular
is drifting away from the normative expectation of ‘being there for
others’ towards claiming a piece of life for oneself (Beck-Gernsheim,
1983). Where mothers take this stance, daughters and sons cannot be
other than in some way affected by that shift in orientation.

We can, with a degree of caution, suppose that the determining and
orientating role of paid employment upon the course and style of people’s
lives has also changed — both for women and for men, if in different
ways. Other sources and kinds of biographical orientaticn increasingly
compete with ‘work’ in this sense (Kohli, 1986b). Thus, the biographical
‘fixpoints’ have shifted, and old familiar orientation points have lost their
significance. The new dynamism in the childhood Normalbiographie stems
from the fact that vital parts of the process of childhood socialization have
becom dctached from traditional social contexts and are controlled by
‘market based opportunity structures (ibid).

Every child is increasingly expected to behave in an ‘individualized’
way, so that s/he will always be obliged to decide one way or another for
a particular biographical variant. Children are thus expected to recognize
and exploit these possibilities for choice: this implies that children must
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somehow orient themselves to an anticipated life course. The more child-
hood in the family is eclipsed by influences and orientation patterns from
outside the family (school, leisure activities, media etc.), the more inde-
pendent the opportunity (and drive) to making up one’s own mind,
making one’s own choice and taking one’s own decision will become,
when deciding between alternative life courses or ways of life. This
development, described here as biographization of the life course, js one
element of a destandardization of the life course against the background of
plurality of forms and styles of life.

In this respect, the childhood Normalbiographie encompasses ever
greater areas of independence, which assume individuality and the ability
to plan, act and take decisions. Examples of such areas of independence
might include deciding individually what to buy, planning and managing
space and time, the selection and shaping of leisure ‘carcers’, determining
media consumption patterns, displaying personal tastes, or choosing
appropriate modes of communication and social activities. School similar-
ly requires the exercise of decision-making (for example, planning the
week’s work, cngaging in project-oriented learning, choosing options);
and schooling further presupposes an independence in establishing social
contacts. Thus, it would seem that on the whole there are fewer and
fewer compulsory components in the childhood Normalbiographie. In fact,
the structuring of age-stages over the life cycle as a whole is shifting, so
that, for example, there has been a marked narrowing of the status gap
between children, adolescents and adults. This is certainly connected with
the disintegration of clearly defined norms of orientation and bchaviour
for particular age groups, so that it would be fair to say that chiidhood
and youth have gained a more autonomous position vis-d-vis other life
phases (Jugendwerk, 1985, p. 257ff). However, at the moment, we have
no appropriate empirical data for describing, in more detail, changes in
the life phasc of childhood from a socially pre-determined status passage
to onc marked by biographical independence.

Orientation Principles

Nevertheless, historically speaking, there are commonalities about child-
hood which are relevant for the rvitective biography of a genceration. The
few, mainly ccologically-based, contributions to rescarch on childhood in
this connection analyze children’s shifting experiential worlds and corres-
ponding changes in the way children acquire and experience space and
time {Becker ef al., 1984; Rabe-Kleberg and Zeiher, 1984; Berg-Laase ef
al., 1985; Harms et al., 1985; Ledig et al., 1987; Rauschenbach, 1988;
Zciher, 1983 and 1988). Through their findings we can discern some of
the biographical pattern of contemporary childhood. Children's day-to-
day activitics take place at spatially disparate locations making them more
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dependent on transport and subject to stricter time discipline. The spaces
in between rush past and are often perceived only superficially, with the
result that a child’s subjective map becomes a patchwork carpet consisting
of islands of apparently unconnected space.

In contrast to the direction taken in some accounts, this group of
studies tends to point to a greater division between child and adult
worlds. So, for example, children are relegated to specially designated
places for specialized activities because in the adult world they are consi-
dered as an irritation. It is not simply that children go to kindergarten and
to schools, spending ever longer periods of time in education institutions
as they grow up; the places ‘for children’ have multiplied — playgrounds,
playschools, playgroups, formal and informal children’s recreational and
cultural programmes. All these social spaces have a specific purpose and
are specialized for particular activities. Children tend to commute from
one to the other, blowing their way through daily schedules — not only
in school but also in extra-curricular activities, all of which entail going to
specific places at specific times to do specific things. To absolve their
schedules they require transportation, which usually involves depending
upon adults to provide it. ‘“Taking possession’ of a social space thus
ensues under the protective accompaniment and control of adults. Road
and traffic conditions force urban children away from playing in the street
with the result that independent and unsupervised opportunitics for social
contacts are less available. Children’s street world, formed relatively
independently and composed of children from a varicty of backgrounds
and age-groups, is increasingly replaced by integration into various peer-
group social sets, often chosen and supervised by parents for particular
purposes and activities.

This breaking up, pre-structuring, specializing and organizing of
spatial factors in the everyday life of a child has consequences. They come
into contact with ever more people, and they do so in rapidly changing
social situations, travelling across ever greater spaces increasingly
frequently. Instead of having a few, more lasting, more manageable
relationships (which are casier to cope with) children are now being
confronted ever carlier with a large number of mainly brict, superficial
and partial relationships. The frequent need to save time provokes, in
addition, fragmented processes of learning and communication. Thesc
call norms of social behaviour into play which are generally applied to
flecting contexts — contexts are short-lasting and shallow and thus tend
to be treated as ‘disposable’ relationships. A child no longer encounters
another child as a whole person, but simply as the bearer of particular
characteristics for a particular occasion, with the consequence that chil-
dren may in fact spend considerable time together over a long period, yet
never really get to know cach other properly.

Participation in leisure activities becomes a matter of strict time
discipline once the logistics of ‘getting there’ requires transport. Children
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must acquire early a competence for detailed planning of times, dates and
arranging these with other people. Concomitantly, time spent waiting
has to be bridged, spontaneous motives or sudden ideas are subordinated
to the time schedule. A ‘leisure timetable’, held rather like an appoint-
ments diary, is essential if a child wants to take advantage of the activities
and opportunities on offer and scattered around in space and time. The
pace at which children (should) acquire skills and competences related to
out-of-school leisure and sports activities is also increasingly redeter-
mined and regulated by the specification of age-related norms of achieve-
ment. Just as these kinds of regulation construct children’s school careers,
they similarly construct children’s Teisure careers. The acceleration of the
tempo of life that they thereby experience results in the feeling of having
no time — a feeling which arises at ever carlier ages and which is experi-
enced particularly by urban and by middleclass children. It is necessary
to budget time exactly in order to participate as widely as possible in the
range of leisurc activities available; a great deal of self-control, flexibility
and planning are required to coordinate time available and time required.
In order to do ‘cverything at the right time’ it becomes necessary to adopt
adult concepts of time: this would corroborate the proposition that con-
temporary childhood is but a brief phase of life.

Preuss-Lausitz (1987) points out an important but little researched
aspect of modern childhood in this connection: the discontinuities, con-
tradictions and ambivalence which result from apparently increasing dis-
crepancies between different fields of learning experience and the learning
programmes thcy offer. So, for cxample, someone who is able, at a
relatively early age, to make autonomous decisions abuut free time,
personal purchases, pocket money, choice of friends or (later) initiating
sexual relationships, will find it difficult to adopt the role of an immature
schoolchild and to submit to the strictly ordered everyday routine of
school life. When children display their unwillingness to accept these
structures, teachers are inclined to refer to their cheekiness; insubordina-
tion — and perhaps suggest that they are socially disturbed.

Leisure Careers

It is ‘failure’ at schoo! which has attracted the bulk of research attention,
but failure to produce results in out-of-school activities may well have
grown into a scrious problem for children over the 1980s. Gaining status
via educational achievement has lost some of its attraction in recent years:
to become an ‘educated person’ is no longer an élite, but rather a univer-
sal goal. Using leisure activitics as a new ficld for competition in this
respect appears to have gained currency. The foundation of success in
sport, music and performance/media must be laid carlier in life — just as
young children are exposed to risk of failurc as a conscquence of entering
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the competition. Once again, decisions to ‘go for gold’ must be made
very early in life; those children who take on the ambition to reach the
top find their leisure appointments diary correspondingly packed.

The underlying philosophy which accompanies the provision of
musical, artistic and sports activities positions these as neutral practices
with manifold possibilities to develop character and physical training.
Bourdicu accurately highlights the ideological underpinnings at work in
the case of sport, in which classed subjects seck and acquire ‘correct’
perspectives on the body. To this extent, both active and passive parti-
cipation in sport have a very different significance for different people and
groups.

Where for one person, visible athletic muscles are most impor-
tant, others look more for elegance, graccfulness and beauty;
where one person is concerned with health, others are looking for
mental equilibrium etc. In other words: the class-specific division
of sports practices is not only based on the distribution of the
necessary means to cover their financial and cultural costs; at the
same time they show a different perception and cvaluation of the

individual practices and their short and long term advantages.
(Bourdieu, 1985, p. 586)

Cycling, ballgames and swimming are long-cstablished leisure-sport
activities for children, both with each other and with their parents. In
West Germany, sport has traditionally held a favoured position in pupils’
subject preferences, and it continues to do so (Aster and Kuckartz, 1988).
At the same time, for the under-14s age group both boys’ and girls’
participation in organized sports clubs has risen dramatically since the
mid-seventies. The trend for girls, especially those under 6 ycars of age,
is very marked (Sack, 1980).

Children’s distribution across the range of sports activities offered by
clubs has also become more differentiated. The most popular remain, for
the boys, football, for the girls, gymnastics; but relatively speaking these
are less popular than they used to be. The same holds for handball, light
athletics and swimming, whercas table tennis, tennis, judo, skiing and
riding are growth arcas. In the fifties, 90 per cent of the sports club child
members were actively involved in three to seven different sports; in the
cightics, 90 per cent of such children participate in cight to eleven diffe-
rent kinds of activities (ibid). The trends towards increased childhood
involvement in sports applies both to urban and rural communities,
though class differences remain. Middle-and upper-class children are
overrepresented in ncarly every kind of sport with the exception of
football (ibid).

The rapid development of compeditive sport and the efforts made by
sports clubs to expand membership amongst children and young people,
then to draw them into highly competitive, selective and systematic
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training programmes is quite remarkable. The recognized ‘breed’ of ‘gym
grannies’ illustrates the servicing and supervisory functions allocated to,
or taken on by, family members in this high powered context. Just why
it is that sports clubs have become so attractive to children is, as yet,
unclear. Sack (ibid) suggests.that three factors are involved: firstly, the
increasing value placed on competitiveness per se inside and outside
school; secondly, the ‘compression’ of childhood has led to sports clubs
and their activities taking over the social space of former ‘streetlife’ in
children’s worlds and cultures; thirdly, children have come to identify
with successful competitive sports personalities, a process encouraged by
intensified practices of talent scouting.

Sack’s arguments are plausible, but ultimately unsatisfactory in com-
parison with the distinctive approach supplied by Bourdieu, which illus-
trates more clearly how the field of out-of-school learning has developed,
alongside school, as a decisive competitive field for cultural and social
capital. What we are observing is an aspect of a largely individualized
form, of the acquisition of habitus (type of disposition) through leisure
careers, which can only be indirectly influenced by the family of origin.

It may well be that choices between sports clubs are made largely in
accordance with a logic of distinction drawn from family biography or
the desire to set oneself ‘apart’. Once established, however, a child’s
‘sports career’ encourages exactly those kinds of trends towards auto-
nomy and independence that are fostered in children’s leisure time activi-
ties in general. The sports trainer, for example, takes on a recognized
authority position, one which has direct biographical relevance for the
child concerned. The values and norms encountered in other spheres of
action might thereby find support — but equally disqualification and
negation. Which values and norms ultimately gain the upper hand de-
pends on the comprehensiveness and intensity of significance attached to

the field.

Outlook

The most prominent changing feature of children’s Normalbiographie is
probably their earlier acquisition of independence across an cver wider
range of fields, a trend connected with the individualization of life situa-
tions, life styles and thus life courses. Close family ties and the direct
control of children’s everyday life through the parental home, are being
replaced by children’s activitics outside the family and by an increased
orientation towards peer groups. What the shifting cffects of the various
socialization agencies (family, school, leisure, activities, media etc.) are
likely to be is unknown, but certainly intergencrational relations have
changed both in fact and in consciousness. The result has been an increase
in ‘self’ confidence for more and younger children, especially since adults
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no longer consistently or universally insist on traditional ac.thority rela-
tions with their children.

Whether relative independence from parents equally means auto-
nomy in the sense of enlightenment is another question. Achieving a
form of autonomy free from parental control largely takes place on the
consumer market; in other words, under framing conditions defined
beyond the familial sphere. Childhood autonomy needs to be explored
within the context of the structure of dependency in which it paradox-
ically develops. Hence the ‘emancipation’ of children’s Normalbiographie is
highly ambivalent and contradictory in nature. An earlier (if partial)
relcase from immediate parental control, access to material and cultural
resources independent of parental influence, and an early formed desire
for autonomy can overburden. This is particularly likely to be the case
where children have had insufficient opportunity to exercise preferences,
choices and decision-making options in low risk contexts.

These potential problems surface in the statistics on rates of social
disturbance or psychological imbalance amongst children, which for the
FRG suggest one child in five to display such symptoms. Only children
in particular are vulnerable in this respect, a consequence of their lesser
opportunities for contact with children around their own age. Official
social work agencies register rising rates of disturbance and imbalance,
together with increasing numbers of children seeking assistance with
school-rclated problems. The question of the effects of high rates of
television and video viewing together with the popularity of computer
games has begun to attract considerable attention too (cf. Frankfurter
Rundschau, 10 February 1988). We might then rather speak of children’s
helplessness-in-independence, left to themselves but themselves unable to
deal with the uncontrollable tides of everyday life.

Nevertheless, this independence or individualization of childhood is in
keeping with the times. Rauschenbach defines independence-autonomy as
a kind of ‘turning point’ containing both opportunities and d=neoers for
the Normalbiographie of childhood. On the one hand, it holds the promise
of hope of a ‘new person’ as a desired goal as expressed through the

playgroup movement or discussion about alternative independent
schools.

Non-interference from above, by teachers and parents becomes
an educational principle, which should facilitate the potendial for
becoming ‘different’. Fundamentally, if children regulate them-
selves, they can develop a ‘social capital’ which allows the mutual
recognition of differing needs and personal activities. The aim of
self-regulation is the creation of a common spirit which facilitates
individual freedom. (Rauschenbach, 1988, p. 5ff)

A child who is encouraged to be independent-autonomous but who is
given no experiences and resources to cope with this, i.c., s/he has
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escaped from direct adult control and can do what s/he wants, is not
automatically self-dependent in this sense. To avoid confronting the
constraints enjoined by becoming an adult effectively means an un-
reflected acceptance of the social frameworks of action. Where this dilemma
remains unacknowledged, biographical patterns founded upon indepen-
dence-autonomy and individualization hold no more than the possibility
for change: such concepts promise freedom, but they cannot deliver it. In
this context, freedom runs into the danger of a normative definition as a
freedom only of, and for, the strong.
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Chapter 6

Schooling and Economic Life in the
UK

Phillip Brown

Introduction

In the last decade there have been major changes in the way young people
make the transition from school. In the 1950s and 1960s sociologists were
primarily concerned with the transition from ‘school to work’ based on
the assumption that the vast majority of school-leavers would find em-
ployment. Since the late 1970s this transition is achieved by a minority of
school-leavers in many parts of the UK, whilst the majority now enter
government-sponsored Youth Training Schemes (YTS).!

The extent of these changes is registered in table 6.1 which shows
that in 1975 over 60 per cent of 16-year-olds in England and Wales ieft
school and found employment. But by 1986 only 19 per cent found work
and 45 per cent of 16~year-olds remained in full-time education.? Over a
quarter of all 16-year-olds are now on a YTS and this proportion is likely
to increase because school-leavers who refuse a YTS will no longer be
able to claim financial support from the state until they are 18 years of
age. Although the projected decline in the number of school-leavers,
which will result in a third fewer young people looking for work by the
mid-1990s, should to some extent, alleviate the competition for jobs

which is currently experienced in making the transition into the labour
market.’

Table 6.1 Educational and Economic Activities of 16-year-olds

1975

Full-time education 37
Government schemes (YTS) —_
Unemployed 2
In employment 61
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The purpose of this chapter is to consider the educational impact of
this ‘economic thunder’, especially on pupil responses to school. The
changing relationship between education and the labour market, coupled
with a significant shift towards the political Right in the UK, has had a
profound impact on the educational system (Brown, 1989 and 1990).
Along with other Western capitalist democracies, the ‘products’ of
schooling have been defined as defective in terms of the stated ‘needs’ of
employers. The official debate about youth unemployment has focused
on the problems believed to be rooted in the school rather than the labour
market. As a consequence, the government has opted for ‘vocational’
solutions. This ‘new vocationalism’ (Bates et al., 1984; Ranson et al.,
1986) has involved an attempt to make compulsory schooling of more
direct relevance to the future economic roles of pupils. However, in the
UK it can be argued that vocational education has been aimed at the
working class, and has left the overtly academic curriculum of the middle
class unaltered (Brown, 1987; Chitty 1987). In the OECD report Educa-
tion in Modern Society (1985) it was noted that:

The essentially moral — and certainly ambitious — objective that
each child should be educated to the limitations of his or her
ability appears to have survived the economic thunder. (p. 11)

However, in the UK the attack on the comprehensive school for failing
to meet the needs of industry has been part of a broader debate about the
relative merits of selective versus comprehensive education; and a state
monopoly of education versus a privatized system organized on the
principles of the free-market. The Thatcher government has already
introduced the Education Reform Act which includes the centralized
control of the curriculum and provision to break up local state systems of
comprehensive education, and an increase in the use of private schools
(see Simon, 1988).

The specific natire and consequences of what I have called the
‘ideology of parentocracy’ — that is, where the education a child receives
must conform to the wealth and wishes of parents, rather than the
abilities and efforts of pupils in open competition — cannot be detailed in
this chapter, but it will have an important impact on the futurc organiza-
tion and experience of schooling in the UK (Brown, 1990).

With respect to pupil responses to school, it is the massive increase in
youth unemployment over the last decade which is having a more im-
mediate impact. As Watts (1978) has argued, although unemployment is
not an educational problem, it is a problem for education. It is a problem
for education because the majority of pupils in secondary schools adopt
instrumental attitudes to school (Fuller, 1983; Brown, 1987). Therefore one
would expect unremployment to threaten the foundations of pupil com-
pliance.

An important part of this chapter will therefore involve an examina-
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tion of the nature of pupil responses to school, and the consequences of
unemployment. 1 will argue that there are variations in working class
educational experiences which need to be explained in order to under-
stand the impact of economic restructuring and unemployment. It will
also be suggested that these variations in pupil responses cannot be
interpreted solely in structural or cultural terms, which have dominated
sociological explanations of working class responses. Pupil responses
must be studied in terms of an interplay between institutional and cultural
processes (Abrams, 1982).

In the conclusion I examine the consequences of social, economic and
educational change in the way pupils will experience their schooling in
the future. Obviously, any account of the consequences of such changes
remain tentative, but it will be suggested that recent changes occurring
outside of the school have resulted in cultural and generational discon-
tinuity between working class children and their parents. The occupation-
al and educational ambitions which parents have for their children. and
the stock of cultural knowledge which parents previously passed on to
their children, reflect past processes rather than the present experiences of
large numbers of working class youth. Moreover, in many parts of the
UK, the division between the rough and the respectable working class is
now based on a division between the employed and the unemployed
rather than a division between those in skilled (and apprenticed) jobs as
opposed to semi- and unskilled employment.

It will also be suggested that there is a broad social class difference in
educational responses to recent economic change, and that recent educa-
tional reforms in the UK will intensify the classroom crisis in many
working class neighbourhoods, and reinforce (if not extend) existing
educational and social inequalities. Hence, divisions on the bases of social
class, gender and race remain of central importance to understanding
schooling and the transition into the labour market. The individualization
thesis adopted by Beck (see chapter 9 in this volume by Jones and
Wallace) must therefore be questioned in the context of the UK.

Explaining Working Class Responses to School

In Britain the relationship between education and social class has been a
central problem within the sociology of education. The continuing class
differences in educational achievement has, at least until recently (Brown,
1988), perpetuated the search for causes and explanations of how working
class pupils respond to their schooling given that most will enter mun-
danc jobs offering little opportunity for carcer advancement. It is possibly
this preoccupation which helps us to understand the extremely narrow
focus of much of the rescarch concerned with pupil experiences of school-
ing in the UK.
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Explanations of pupil responses have been dominated by accounts of
the working class, white male, anti-school sub-cuiture (Hargreaves, 1979;
Fuller, 1983). Hammersley and Turner {1980) note that there are two
plausible reasons for the relative absence of studies of other pupils’ re-
sponses. The first is already noted, due to the overwhelming concern in
the sociology of education since 1945 with the explanations of failure at
school, and particularly the failure of working class pupils. The second is
due to the fact that researchers have tuned into teacher preoccupations
with problems of classroom control (p. 29).

A third reason why the male anti-school sub-culture has continued to
receive so much attention, is due to the publication of Wiilis’ (1977) book
Learning to Labour which has ascribed considerable political significance to
the school resisters, because their resistance to school has been interpreted
(in my opinion incorrectly), as a rejection of capitalism, and therefore a
potential source of socil and educational change (Arnot and Whitty,
1982; Hargreaves, 1982).

This preoccupation with the deviant male pupil, has meant that there
are few studies of other working class responses, because it has been
assumed that if pupils do not reject the school then they must conform to
it. Moreover, with few cxceptions the educational responses of middle
class youth and their transition into the labour market has been ignored
(see Wakeford, 1969; Walford, 1986; Aggleton, 1987). The assumption
that all pupils who do not reject the school must inevitably conform to it,
has correctly been challenged by a number of symbolic interactionists
(Woods, 1983; Hammersley and Turner, 1980; Turner, 1983). However,
the problem with the interactionist accounts is that by focussing on the
process of meaning construction within the school as an interactional
context, they have failed to advance our understanding of why pupils
respond to the school in the way they do, and why these responses are
rarely arbitrary, but patterned, particularly on the basis of social class and
gender.

Indeed. the major strength of the bi-polar model of a pro- and
anti-school response — as elaborated by Hargreaves (1967), Lacey (1970)
and Ball (1981), on the one hand, and Willis (1977) and Corrigan (1979)
on the other — is that despite obvious limitations they do offer an
explanation of why pupils develop the responses they do.

The problem with what sociologists in the UK have told us about
the way working class pupils respond to the school, however, is not
confined to its descriptive plausibility, but also to its conceptual power.
On the basis of a study I conducted of ‘ordinary kids’ in industrial South
Wales, it was not only untenable to describe working class responses in
terms of a bi-polar model, but conceptually it scemed cvident that when
you take seriously variations in working class responses, it becomes
apparent that the educational system does not simply ‘fail’ pupils from a
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working class background, nor do these pupils simply ‘fail themselves’
either individually or collectively.

Working class educational behaviour and attainment is best under-
stood as an interplay between class culture understood as a set of re-
sources which give rise to different ways of being in school and becoming
adult among working class youth on the one hand, and the organization
and selection processes of the school on the other. It is this interrela-
tionship which holds the key to explaining the patterning and variations
in working class responses to school. It is therefore necessary to reject as
one-sided, any account which is based on either the process of educational
or cultural differentiation.

Explanations based on the process of educational differentiation
(which have dominated the sociology of education), view the school as a
sifting and sorting mechanism which, given existing inequalities in the
selection process, ensures that pupils from middle and working class
backgrounds arrive at educational and occupational destinations appropri-
ate to their class membership. The development of pro- and anti-school
subcultures, among pupils who share a similar social background is also
seen to result from the way pupils are channelled into different streams
within the school, and treated differently by teachers depending upon
their position in the scholastic hierarchy. Therefore the polarization of
pupil subcultures is regarded to be the direct result of the hierarchical
ordering of pupils which the adolescent understands to represent a corres-
ponding hierarchy of social worth. Within suh a regime Hargreaves
(1967) argues that pupils in the lower streams experience failure and
rejection, for which the anti-school subculture offers compensation:

When the school system is viewed in the setting of societal
values, the upper stream members are ‘successful’ and their
efforts and values are rewarded by the status they derive. The low
stream boys are ‘failures’; they are status deprived both in school
and in society; their efforts meet with little success. Their prob-
lem of adjustment is solved by rejection of societal and teacher
values, for which are substituted a sct of peer group values, and
status derived from conformity to a reversal of socictal and
teacher values. (p. 176)

Explanations based on the process of educational differentiation,
which come in both the Marxist and non-Marxist varicty, have also
described the development of occupational identities in much the same
way. As a conscquence of the schools’ sifting, sorting and labelling
processes pupils develop educational and occupational aspirations which
correspond to their location in the academic order and projected location
in the labour market. Therefore, tle school not only ensures that work-
ing class pupils will be the least-qualified school lcavers but also that by
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the time they leave school they have adapted preferences and expectations
to a life in working class jobs:

The educational system helps integrate youth into the economic
system ... through a structural correspondence between its social
relations and those of production. The structure of social relations
in education not only inures the student to the discipline of the
work place, but develops the types of personal demeanour, mod-
es of self-presentation, self-image, and social-class identification
which are the crucial ingredients of job adequacy. (Bowles and
Gintis 1976, p. 131)

Alternatively, there are a number of writers who have challenged
this orthodoxy, and have attempted to explain working class educational
and labour market experiences in terms of class cultural differences in
attitudes and aspirations. Explanations couched in terms of a process of
cultural differentiation correctly emphasize cultural differences in the de-
mand for education and in the definition of desirable occupational goals.
For example, in Learning to Labour Willis argues that the difficult thing to
explain about how working class kids get working class jobs is not how
the school allocates working class pupils to the lower bands, but why
these pupils voluntarily ‘fail’ themselves. Rather than attempt to explain
educational failure in terms of the available means to succeed within the
school, Willis views middle and working class pupils as already culturally
distinct. What happens in the school is simply an expression of cultural
differences originating outside it. Working class pupils do not evaluate
their relationship with the school in terms of what the school might offer
given their location in the academic order, but in terms of the consequ-
ence of academic success for being a working class adult as understood in
their ‘parent’ culture (Hall ef al., 1976). It is the class cultural definition of
a future in manual labour offering little intrinsic reward, he argues, which
leads to the basic exchanges on offer within the school to be rejected.
Despite recognizing class culture as important for understanding pupil
responses to school and the transition into the labour market, a major
difficulty with cultural explanations such as Willis’ is how to explain why
large numbers of working class pupils do not develop an anti-school
sub-culture. The difficulty results from a characterization of middle and
working class pupils as culturally distinct, and the assumption that the
development of pro- and anti-school sub-cultures is a manifestation of
these cultural differences. This leads Willis to understand the counter-
school sub-culturc as the normal working class response to the school.
And it is because the counter-school culture is assumed to be the normal
working class response that he is led to lJump togcether other responses as
conformist, and to an cxplanation of thc working class conformists
(car’oles) in terms of the school’s success in idcologically incorporating
these pupils into bourgeois modes of thought. However, the range of
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working class responses cannot be explained simply in terms of working
class culture because pupil responses will, at least in part, reflect a selec-
tion from that culture, unless we regress to a form of explanation which
relies on differences in working class family ‘types’ (Carter, 1966; Ashton
and Field, 1976) or, like Willis, condemn the majority of working class
pupils to the status of ideological dupes as the price for celebrating ‘the
lads’ as cultural heroes.

Indeed, not all working class pupils do fail academically. Some do go
on to higher education and into the professions. Moreover, even among
those who do not escape the working class, there are major differences in
response to the school and labour market (Ashton and Field, 1976; Jen-
kins, 1983). The fact that a large proportion of pupils from a working
class background may ‘make an effort’ in school whilst at the same time
not harbour ambitions beyond those of their neighbours, or conform to
the dictates of teachers, has remained largely beyond sociological compre-
hension. However, if we are to adequately understand the impact of
unemployment on the school, it is necessary to recognize that certain
forms of pupil compliance are as much an authentic working class re-
sponse to the school, as is one which leads to its rejection.

A further weakness of sociological accounts of working class experi-
ences of schooling has been, at least until recently, the absence of studies
which have examined the interrelationship between gender and social
class. In the UK a plethora of recent studies have shown how girls are
disadvantaged in the educational process. They have been shown to be
channelled into low status subject areas; find themselves disadvantaged in
the labour market because they have poor or inappropriate qualifications;
and find themselves subject to employer discrimination. The vast major-
ity of the literature concerned with gender divisions in the school has also
found that girls tend to have a more favourable attitude to school; are
willing to remain in full-time education beyond the compulsory school
leaving age; and have as strong a commitment to finding a job when they
leave school as do boys. But as Davies (1984) has noted, although girls
appeared more compliant in general, when difficult, it is the girls rather
than the boys who present more problems to teachers (p. 56).

There is evidence of a bi-polar model among female pupils, although
this may not lead to the development of a conspicuous anti-school sub-
culture, because they are guided by a code of femininity (Woods, 1983;
Ball, 1981; Llewellyn, 1980). Nevertheless the study of female responses
to school has challenged the belief that if pupils ‘make an effort’ in school
they must be conformist. Lees (1986), for example, found that some of
the girls in her study were pro-learning but not pro-school, which she
argued was the result of the sexist attitudes of teachers and male pupils.
On the issuc of valuc orientations towards education it has usually been
assumed that girls are less instrumental in their orientations to school than
boys. This was certainly found to be the casc in one of the early studics
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Figure 6.1 Value Orientations Towards Education

Symbolic
Value
High
Middle class Middie class
girls boys
Low’ High Functional
Working Class Working class Value

girls boys

Low

which examined the relationship between social class and gender (King,
1971).

King distinguished between the ‘symbolic value’ of education where
it was valued as an indicator of social status, and the ‘functional value’, in
which it was valued as a means of finding desired employment. On the
basis of the four-fold typology shown in figure 6.1, King concluded that
girls from both a middle class and a working class background, were less
instrumental in their attitudes to school than boys. More recent evidence,
however, leads to the conclusion that instrumental responses to school are
no longer the preserve of boys, and this may well reflect the increasing
involvement of women in the labour market, and the increasing import-
ance of occupational as opposed to domestic identity (of wife and mother)
(Gaskell, 1987; Lees 1986). Fuller (1983) has found, for example, that
both Afro-Caribbean and Asian girls had instrumental attitudes:

The had an instrumental orientation to education, believing that
it cu_Id offer them something useful (paper qualifications) in their
longer term efforts to obtain a measure of control over their lives.
So long as it was providing those opportunities they were pre-
pared to conform minimally within the classroom and maximally
in terms of doing the work that was set. (p. 177)

The problem with a lot of the research concerning pupil responses to
school and the transition into the labour market is that it has so far failed
to show the interrelationship between social class and gender. The argu-
ment | want to develop here is that, despite important differences in the
way male and female pupils experience their schooling, in terms of their
relationships with teachers, the subjects they study, etc., there are impor-
tant similarities in the way girls and boys from different social back-
grounds respond to the school, particularly in the nature of their
instrumental attitudes to sciinol (see also Gaskell, 1987).
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The Middleport Study

The Middleport study of schooling and unemployment was based on data
collected from three co-educational comprehensive schools, two in work-
ing class catchment areas, and the third in a middle class area.* The
conclusion of this study was that pupil responses to school were closely
related to future occupational aspirations, and were primarily instrumental.
In other words, their reasons for ‘making an effort’ in school depended
upon the school’s perceived value as a distributor of credentials which
would open doors te desired occupations. Yet in the Middleport study
although the dominant response to school was of an instrumental nature,
regardless of social class background or gender, it was equally clear that
the dominant form of instrumentalism was different among working and
middle class pupils. Among the middle class pupils we found a ‘norma-
tive instrumental’ orientation. This type of instrumentalism was ‘normn-a-
tive’ becausc the pursuit of qualifications was accompanied by a degree of
intrinsic interest in some of the academic elements of the school curticu-
lum. For them what was learnt at school, even if it did not directly relate
to their occupational interests, was viewed as a necessary prelude to the
acquisition of knowledge which was both ‘required’ and ‘desired’. It is
this characteristic of their future employment which acted to bring these
pupils closer to the normative aspects of the formal culture of the school.

Among the working class pupils an ‘alienated instrumental’ orienta-
tion was the dominant response. Their instrumentalism can be regarded
as ‘alienated’ because their involvement in the formal context of schooling
was fairly limited. They did not identify with the school’s perceived
aims, with what teachers ‘stand for’, or the majority of what was taught
in classroom lessons. The only elements of interest and perceived ‘rele-
vance’ that did exist for them were on the practical rather than the
academic side of the curriculum, which were assigned a lower priority
and status by the vast majority of teachers:

Jane: Well. I suppose maths in some ways, but all this Pythag-
oras and all that jazz, I don’t think that’s worth it, you know. |
used to be alright in maths when I used to work. I used to do
loads of things then, count loads of votes up, but all the rest
then, I think it’s dull. As long as you can count and take away
and divide and times, you know.

Mark:  History, with history now, say somebody wants to be a
motor mechanic say, I can’t see where history comes into it,
you know, I can’t really see what history has got to do with
school, you know ... with learnin’, "cos history is ... it ...
deals with the past.

These ‘ordinary’ working class pupils ‘made an effort’ because they
belicved that modest levels of endeavour an